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Abstract 	
Using Storytelling to Establish Justice: A Narrative Study on the Efficacy of Teaching 
Police Recruits Individual Rights through Storytelling 
Kerry Lynn Sautner, Ed.D. 
Chairperson(s): Dr. Edward Bureau 
 
 
 
 
This study explored the narrative of new Philadelphia Police recruits’ experiences 
within a training program that used storytelling techniques to positively influence their 
knowledge and assumptions about social justice and fairness. Prior research has 
suggested that storytelling can be an effective way to engage learners in understanding 
different perspectives, therein allowing individuals to gain empathy for others and build 
legitimacy within the justice system. Research on activists for social justice education, 
experts on community engagement in policing, and scholars in the study of storytelling 
for adult learning make up the conceptual framework of research. The purpose of this 
narrative research was to understand how storytelling techniques used at the National 
Constitution Center’s (NCC’s) Policing in a More Perfect Union (PIAMPU) training 
program influence police recruits’ knowledge and assumptions about social justice and 
fairness.  
This study was conducted though narrative inquiry, which is best-suited for 
capturing the lived experiences of recruits in the training process and determining 
whether that process has influenced recruits. The study addressed the following 
questions: (1) What is the nature of the police recruits’ response to storytelling techniques 
used at the museum to teach individual rights to law enforcement officers? (2) How do 
the police recruits who have participated in the PIAMPU training program describe how 
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training has influenced their understanding of social justice and fairness? (3) How does 
teaching the American justice system through storytelling help police recruits understand 
the struggle for justice in American society? The researcher gathered data through semi-
structured interviews, focus groups, observations, and field notes. The narrative study 
was conducted by retrieving data from six individual interviews and three three-person 
focus groups with recruits who attended the PIAMPU program. Themes emerged using in 
vivo and descriptive coding.  
The process of reviewing and pursuing meaning in the findings led to four results: 
(1) The storytelling used within the PIAMPU program helps recruits develop a holistic 
understanding of the justice system; (2) For the recruits, first-person storytelling is highly 
effective at building empathy and understanding others’ perspectives; (3) Police recruits’ 
understanding of justice and fairness is advanced when given opportunities to engage 
with their peers and reflect on their understanding through the practice of story-sharing; 
and (4) Storytelling used in the PIAMPU program is enhanced by exhibits, artifacts, and 
exploration of the museum.   
The primary focus of this narrative research study was to understand how 
storytelling techniques used within the NCC’s PIAMPU training program influence 
police recruits’ knowledge and assumptions about social justice and fairness. Presented 
are the conclusions and recommendations that have emerged from and find their 
foundation in the previous research, as well as the opinions and experiences of the 
recruits who participated in the study.   
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Chapter 1: Introduction to the Research 
Museums that focus on teaching the history of the United States through their 
rich, immersive environments and artifacts are a perfect backdrop for informal learning to 
take place. As such, museums typically provide a multitude of educational opportunities. 
The National Constitution Center (NCC) is no exception; rather, it prides itself on public 
education outreach initiatives that serve all audiences. 
One such initiative was conceived in late December 2014, when Charles Ramsey, 
the Philadelphia Police Commissioner at the time, toured the NCC. Throughout the tour, 
the discussion focused on the museum’s mission, the artifacts and exhibits presented, and 
Ramsey’s vision of designing a training program for new recruits on the meaning of 
justice in America. The training that developed highlighted the historic struggle between 
the police and urban communities. The development of a training program in cooperation 
with the Philadelphia Police Department (PPD) had been a topic of frequent 
consideration over the previous six years at the NCC, so the opportunity gave the 
museum the much-needed boost to build an integrated program. Other museums had 
conducted similar programming, and the NCC believed it was a perfect setting to discuss 
the Constitution – the very document police swear to uphold and defend – and the 
meaning of individual rights in America. The NCC exhibits’ paramount goals are to 
explore the Constitution not through documents alone, but through everyday people’s 
lives, actions, and voices. Additionally, the NCC strives to demonstrate how the actions 
of everyday Americans have impacted and further defined the words of America’s 
founding documents.  
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The NCC began building a training program with the PPD that would examine 
police-community interactions over many time periods in America’s history. The 
program would also explore how negative experiences in the past had helped build a level 
of distrust in some communities, which continues to affect their relationships with police 
today. The following question drove the training program’s development: Why do some 
communities view the police as a positive presence, while others view them as negative, 
and where did each of these views originate? The NCC exhibits told the story of how 
Americans’ collective past has unfolded, and the museum itself would provide a physical 
location for the trainings to occur. The story told in the main exhibit provided the new 
training program’s structure. 
In late January 2015, the Policing in a More Perfect Union (PIAMPU) training 
program was proposed, including how the program would manifest in the NCC’s unique 
setting and how staff would be included. Artifacts such as the Declaration of 
Independence, United States Constitution, Bill of Rights, and 14th Amendment would set 
the stage for sharing stories of America’s founding fathers, civil ights leaders, and 
everyday Americans. These stories would help explain how Americans had helped 
establish social justice over time. The training was designed so the team delivering it 
would use storytelling techniques to engage new recruits in a conversation about 
America’s past, individual rights, and the meaning of justice and fairness in American 
society today. The training was also designed to engage recruits actively in storytelling 
with members of the Philadelphia community.  
Three test groups were held to allow the NCC team to gain experience with the 
new audience, as well as to receive feedback from the PPD’s leadership team and the 
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training personnel who evaluated the program. The resulting program is divided into four 
sections. The class begins by explaining America’s foundations, in which recruits explore 
the Constitution and the Bill of Rights, then review the history and growth of the police 
force in America. Next, recruits join in a lively conversation about their experiences with 
justice and fairness. This opportunity allows them to contextualize the historical 
information and share their own stories with the community. The third section examines 
three case studies focused on police-community interactions that show police in a less-
than-favorable light: 1840s union strikes; Bloody Sunday and the Civil Rights 
Movement; and the case of Gideon, Miranda, and Terry vs. Ohio. This section offers a 
direct way to tell the story of police actions, both good and bad, that have directly 
changed the law and police procedures. During the final training session, the recruits 
watch a video confessional of eight Philadelphia teenagers discussing their interactions 
with police and their understanding of the police force’s role in a democratic society. 
After the video, the teenagers enter the room and facilitate small-group discussions with 
the recruits about their reactions to the "confessions," as well as how they will address 
community-police issues in the future. This final active session allows young community 
members to share their stories and perspectives about police in America and the meaning 
of justice. Since its launch, the PIAMPU program continues to grow in attendance as well 
as in participant diversity. The NCC no longer restricts the program to new PPD recruits, 
but has also developed an opportunity for in-service officers.  
The present research study attempted to understand whether the storytelling 
techniques used in the PIAMPU training program positively influence new recruits’ 
knowledge and assumptions about social justice. There was a need to determine if the 
4		
	
NCC’s storytelling techniques used to teach about conflicts and resolutions in American 
history has positively affected recruits. The primary models that guided this study were 
the theory of social justice and storytelling as an effective adult learning model. 
This study informs the practice of teaching within a museum setting, and it also 
informs the practice of storytelling as an effective teaching method for adult learners. 
Because adults come to museums with prior knowledge, storytelling and story-sharing 
become effective ways to engage and inform adult learners who may self-identify with 
story characters and utilize their own experiences to build new skills and knowledge 
(Caminotti & Gray, 2012). Story-sharing allows adult learners to share their personal 
stories while exploring similarities or differences between the stories at the NCC and 
their own personal experiences. Many museums and other institutions have studied the 
effect of storytelling techniques; however, this research was conducted to understand the 
effectiveness of these techniques in teaching law and social justice. Bell (2010) has 
studied the impact of storytelling on social justice and finds that stories can be a way to 
inspire and mobilize people for change. This research explored these methods with a 
unique group of adults entering the field of law enforcement. 
Statement of the Problem 
We do not know if storytelling techniques used within the National Constitution 
Center’s Policing in a More Perfect Union training program for police recruits positively 
influence participants’ knowledge and assumptions about social justice and fairness. 
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Purpose and Significance of the Problem 
Purpose Statement 	
The purpose of this narrative research was to understand how storytelling 
techniques used within the National Constitution Center’s Policing in a More Perfect 
Union training program influences police recruits' knowledge and assumptions about 
social justice and fairness. 
Significance of the Problem 	
Police and the communities they serve are drifting apart, and over and over again 
the nation sees the breakdown of community trust in urban police departments. Police 
legitimacy has repeatedly been called into question; when examining community 
policing, one will quickly find a correlation between race and community trust. In August 
2014, the Pew Research Center surveyed citizens on their beliefs about fair treatment by 
local police departments. There was a sharp divide among races: 72% of whites believed 
they were fairly treated, while only 36% of blacks said the same (Doherty, Tyson, & 
Weisel, 2014). This disconnect is not new in America, but today there is an 
overwhelming demand for the justice system to be evaluated (Stone & Travis, 2011). 
This epidemic has been simmering for years in America. A recent Pew poll states, “Six in 
ten Americans say the deaths of blacks during encounters with police in recent years are 
signs of a broader problem between blacks and the police” (Morin & Stepler, 2016, p. 1). 
The NCC training program allows young urban police recruits to explore past actions that 
have led to this police-community disconnect.  
Tyler and Jeffrey (2008) found that when members of the public believe they 
have received procedural justice in an encounter with police, they tend to have higher 
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faith in police legitimacy. Procedural justice is the perception that a judgment process in 
which an individual is involved is fair, his or her viewpoint has been heard, and he or she 
has been treated in a civil and respectful manner. They also must feel the system judging 
them is free of bias, and therefore neutral (Tyler & Jeffrey, 2008). A procedural justice 
foundation is based on a fair process; when people perceive that rules or laws are applied 
fairly, they are more likely to accept the outcomes (Deutsch & Coleman, 2000). Building 
a stronger understanding of the history of social justice among new police recruits allows 
them to recognize the balance of power the legal system must uphold to contribute to a 
fair and just society. The question society is dealing with today is, “When the system is 
not fair or perceived to be fair, what steps must be taken to secure a just society?” For 
many people, the answer is found in social justice theory.  
Robinson (2014) defines social justice as “promoting a just society by challenging 
injustice and valuing diversity” (p. 1). To achieve this goal, the organization claims that 
“all people share a common humanity and therefore have a right to equitable treatment, 
support for their human rights, and a fair allocation of community resources” 
(Toowoomba Catholic Education, 2006, p. 1). Robinson (2014) builds on this idea by 
stating that the base elements of social justice occur when people are  
not discriminated against, nor [is] their welfare and well-being constrained or 
prejudiced on the basis of gender, sexuality, religion, political affiliations, age, 
race, belief, disability, location, social class, socioeconomic circumstances, or 
other characteristic of background or group membership. (p. 1)  
 
The U.S. legal system is founded on the idea of popular sovereignty, that is, that 
citizens play a key role in the government, so it is essential to protect and defend 
individual rights to sustain the Union. Miller's (2003) theory of social justice explains 
that  
7		
	
a central element in any theory of justice will be an account of the basic rights of 
citizens, which will include rights to various concrete liberties, such as freedom of 
movement and freedom of speech [...] an extensive sphere of basic liberty is built 
into the requirements of social justice itself. (p. 13)  
 
The present study’s research questions enable a pathway to understand how the 
PIAMPU training has influenced PPD recruits’ beliefs in social justice within an urban 
community.  
To build a well-rounded learning experience, the NCC training program 
complements the Philadelphia Police Academy’s (PPA’s) existing constitutional law 
coursework by integrating stories and the voices of people who have struggled and fought 
to gain individual rights in America. To provide a practical solution to the problem, the 
conceptual framework for this study revolves around the following three areas: social 
justice and fairness, police and community engagement through dialogue, and storytelling 
as teaching. The results enabled the researcher to gain an improved understanding of the 
topic, reach a valid conclusion about the training program’s effectiveness, and 
recommend possible practical solutions to the problem of community distrust of police. 
Two major professions may find these insights valuable. Foremost are people 
within the museum field, which has successfully implemented programs similar to 
PIAMPU for years without detailed research on outcomes. Additionally, law enforcement 
agencies can use this information to design programs that increase police legitimacy and 
rebuild community trust. The Final Report of the President's Task Force on 21st Century 
Policing (U.S. Department of Justice, 2015), written by a task force co-chaired by former 
Philadelphia Police Commissioner Ramsey, recommends training on procedural justice at 
partnership locations. A successful program designed by Commissioner Ramsey and 
proven to be effective could help build a new police training curriculum. Both law 
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enforcement agencies and museums seek ways to engage with community members to 
further their effective outreach to their communities. This research has the potential to 
validate their actions and programs. 
The significance of this study rested on the assumption that the PIAMPU program 
can build a deeper and richer learning experience for new police recruits by 
complementing their existing coursework within the police academy. The PPD training 
team reports that new recruits receive hundreds of hours of training in constitutional law. 
The present study investigated whether complementing this coursework with learning 
through engaging personal stories would help new recruits build a deeper understanding 
and knowledge of content. Adams, Bell, and Griffin (2007) suggest that using theory to 
guide an understanding of social justice allows people to learn from history and builds 
connections to current conditions in more productive and creative ways. 
This narrative study explored and described the use of storytelling within a 
museum to teach individual rights and how that process helped new police recruits gain 
an understanding of these rights. The study explored the efficacy of the storytelling 
techniques used in the PIAMPU training program to ascertain how they influence police 
recruits’ knowledge and assumptions about social justice. Fundamentally, there was a 
need to determine if the technique of storytelling the NCC uses to teach about conflict 
and resolution within American history positively affected police and their interactions 
with the community. The primary models used in this study were the theory of social 
justice and storytelling as an effective adult learning model. 
Research Questions Focused on Solution-Finding 
 The research sought to answer the following questions: 
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• What is the nature of the response to storytelling techniques used at the museum 
to teach individual rights to law enforcement officers?  
• How do the police recruits who have participated in the PIAMPU training 
program describe how training has influenced their understanding of social justice 
and fairness? 
• How does teaching the American justice system through storytelling help police 
recruits understand the struggle for justice in American society? 
Conceptual Framework 
Researcher’s Stances   	
The researcher is a social constructivist who is naturally drawn toward the use of 
storytelling as a work technique and research tool. Ontological and axiological 
assumptions and beliefs impact the present research and practice. The researcher believes 
reality can only be understood when viewed through multiple lenses and that this reality 
is influenced by one’s values, beliefs, and experiences. In seeking to understand how 
justice can be secured for all Americans, one must examine how those who serve justice 
understand and see it through their own perspectives, as well as how those perspectives 
can be influenced by history and storytelling. This study’s goals included looking for 
multiple perspectives of the effects of storytelling in a larger view of social justice issues,  
allowing the research to present themes as they emerged. Relying on a social 
constructivist’s tools, the researcher chose to follow a narrative storytelling approach 
through interviews and focus groups to further understand participants’ experiences and 
outcomes.  
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The researcher is a nontraditional educator with over 19 years of experience 
utilizing storytelling in different formats to teach difficult and emotional concepts. She is 
the program developer and primary facilitator of the PIAMPU training program at the 
NCC. Through her 11 years of experience teaching at the NCC and within the museum 
space, she learned to handpick stories to highlight, delivering them in a way that engages 
an adult audience. The researcher’s experience with storytelling indicates it is an 
effective and useful tool for teaching because it can be emotionally moving and change 
listeners’ behaviors. This informative approach to teaching can be used as a reflective 
measure for learners to process what they gain in knowledge and self-actualization. As a 
constructivist, museum educator, and narrator, the researcher intends to discuss the 
proposed narrative study’s mental models through the lenses of social justice education, 
community engagement, and storytelling. As a constructivist, the researcher continues to 
build upon her learning and will implement study findings into the program to positively 
affect outcomes. The researcher’s purpose was to identify practical outcomes for 
educational techniques used to solve real-world problems by utilizing information learned 
from the narrative research method.  
The researcher was aware that her own beliefs about justice and fairness must be 
bracketed from the participants’ stories throughout the study. She actively engaged 
participants in building their own stories that were presented as data and research for this 
study. The researcher also acknowledges that the social construct of policing is not a 
world in which she lives, but as a participating researcher, she will present the recruits’ 
stories in their voices and through their perspectives.  
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Conceptual Framework of Three Research Streams 
 
 
Figure 1. Graphical representation of three research streams. 
 
 
 
 
 
 
 
 
The conceptual framework of the research presented was created by activists for 
social justice education, experts in community engagement in policing, and scholars in 
the study of storytelling for adult learning. 
Social justice and fairness. The social justice and fairness stream explores the 
meaning of social justice by examining social justice theory and connecting it to the 
foundations of the United States justice system. The researcher examines the meaning of 
justice within a democratic society; the literature also explains the founding era and the 
role of dissent in establishing justice within the American legal system and American 
communities. The use of social justice theory allowed the researcher to understand the 
fundamental aspects of constitutional law with the underpinning assumptions that justice 
will not be found without protecting human rights. Social justice theory promotes the 
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principal understanding that justice is blind, inferring everyone is treated fairly under the 
law (Rawls, 1958). 
Also explored in this section is the natural rights theory, which states that 
everyone is endowed with certain rights given to him or her by nature or God. In 
combining this understanding with the study of social justice, the literature explores the 
history of law through the eyes of all people to properly establish fairness (Hamburger, 
1993). The literature continues to explore the understanding of social justice and how 
teaching methods that use this theory build an understanding of the need for the people’s 
dissent and that the justice system stays true only when this vital check is administered. 
The findings explore the vital role of underserved populations’ dissent in pushing the 
system to bridge the gap between community legal issues and deeply felt injustice. This 
push to establish justice creates an expansion of rights, as well as an innovation within 
the justice system itself (Cahn & Cahn, 1965). 
Police and community engagement and dialogue. The research presented 
within this stream examines techniques used by police departments to engage community 
in crime prevention and solutions. Further examination of the literature finds that the 
techniques are designed to build community trust by establishing a fair and just 
communication system and by building a strong and fair relationship between police and 
the communities they serve. The underlying goals are positive, yet there is still a deep 
dividing line between police and community, and that line is drawn around race (Doherty 
et al., 2014). One key aspect of this research is how communication training that utilizes 
procedural justice techniques helps rebuild trust in police, even in underserved 
communities. This rebuilding of trust is essential in strengthening police legitimacy (Gau, 
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Corsaro, Stewart, & Brunson, 2012). In addition, the literature delves into how 
technology usage can have both positive and negative outcomes for community 
engagement (Jeffers, 2014; Kochel, 2011). 
Storytelling as teaching. The storytelling research presented here examines three 
main areas: It begins by exploring the effectiveness of storytelling for adult learners, 
proceeds to examine the process of storytelling and how it blends knowledge-building 
with skill and behavioral changes, and finally analyzes the use of storytelling to teach 
morals and reflections to adult learners and their communities. The discussion explores 
how telling stories stimulates understanding and helps learners overcome prejudiced 
thoughts and actions. Storytelling is as old as humankind and can be transformative to the 
listener. Stories can have a profound effect on the listener, but rather than seeking to 
change them, it seeks to empower them with moral tools that connect the heart and mind. 
The literature explores how moral education stories give learners a way to see the world 
and themselves differently. Researchers Bai and Cohen (2004) see a story as a 
transformative teaching tool, which is similar to Bell’s (2010) findings.  Finally, 
Anderson (2004) notes that storytelling validated by historical knowledge can help 
listeners contextualize the past and legitimize personal experiences by giving them 
historical grounding. 
Definition of Terms 	
 The following terms are important to the present research study: 
• Social justice: Social justice is the principle understanding that everyone has the 
same basic liberties, which can never be taken away (Rawls, 1958). In John 
Rawls’ (1958) theory of social justice presented in “Justice as Fairness,” he 
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explains that social justice includes most of the liberties in the U.S. Bill of Rights, 
such as freedom of speech and due process of law. 
• Storytelling: Storytelling can be an effective way to change behaviors and 
beliefs. By telling stories about the past, adult learners engage with difficult truths 
and then internalize these stories to build understanding and apply it to their 
current lives (Anderson, 2004). 
• Incorporation: According to Cornell University Law School’s Legal Information 
Institute (2016), “The incorporation doctrine is a constitutional doctrine through 
which selected provisions of the Bill of Rights are made applicable to the states 
through the Due Process clause of the Fourteenth Amendment” (p. 1). This 
Supreme Court ruling makes the first ten amendments to the Constitution binding 
on the states and the federal government (Curtis, 2000). 
• Fairness: “A fair decision, in the broad sense of ‘fair,’ means it appropriately 
accommodates all applicable moral distinctions and reasons” (Gert, 1998, p. 195). 
• Justice: According to Burton’s Legal Thesaurus (2007), justice contains all the 
following meanings:  
1) fairness; 2) moral rightness; 3) a scheme or system of law in which 
every person receives his/her/its due from the system, including all rights, 
both natural and legal. One problem is that attorneys, judges, and 
legislatures often get caught up more in procedure than in achieving 
justice for all. Example: the adage “justice delayed is justice denied” 
applies to the burdensome procedures, lack of sufficient courts, clogging 
the system with meritless cases, and the use of the courts to settle matters 
which could be resolved by negotiation. The imbalance between court 
privileges obtained by attorneys for the wealthy and for the person of 
modest means, the use of delay and “blizzards” of unnecessary paper by 
large law firms, and judges who fail to cut through the underbrush of 
procedure all erode justice; 4) an appellate judge, the Chief Justice and 
Associate Justices of the U. S. Supreme Court, a member of a Federal 
15		
	
Court of Appeal, and judges of any of the various state appellate courts. 
(p. 1) 
 
• Procedural justice: According to Bradley and Gold (2013), “Procedural justice 
(sometimes called procedural fairness) describes the idea that how individuals 
regard the justice system is tied more to the perceived fairness of the process and 
how they were treated rather than to the perceived fairness of the outcome” (p. 1). 
Assumptions and Limitations 
The purpose of this section is to describe the assumptions and limitations for this 
narrative study. One assumption of this research is that the program will be maintained at 
the NCC and continue with the PPD as program partner. Another assumption the 
researcher made is that experiences new recruits have through the PIAMPU training 
program will impact them sufficiently to investigate whether or not storytelling is an 
effective method for teaching about social justice and fairness.  
 As a seasoned museum educator with over 11 years of experience teaching 
children and adults about individual rights and an additional eight years teaching and 
training within a museum setting, the researcher brings certain assumptions to the study. 
Five major assumptions build the basis and foundation for this study. First, storytelling is 
a highly effective method for teaching adult learners. Since the beginning of the spoken 
word, human beings have used stories to teach, remember, and memorialize the past. This 
method is primitive but effective in its content delivery and possibilities for learners to 
gain new knowledge. Second, adult learners need to talk and share. The wealth of 
knowledge adults bring to discussions must be incorporated into the learning process to 
give them the ability to build knowledge for themselves and learn. Third, artifacts and 
place matter when teaching through storytelling. It is important to ground teaching within 
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spaces that support a proper learning environment and give people objects that ground the 
story, giving it life and legitimacy. Fourth, when people learn theory and are given the 
opportunity to practice, they learn content in a richer and deeper way because they have 
the experience to test out new knowledge and are asked to express the knowledge for 
themselves. The fifth and final assumption is that the PIAMPU training program can 
build a deeper and richer understanding among new police recruits about social justice 
issues in urban communities, which will subsequently affect them as law enforcement 
officers.   
A major limitation of the study was the researcher’s bias about the training 
program. The researcher’s role as the training program developer could have created a 
limitation to the study and threatened validity. The narrative inquiry design incorporates 
steps to ensure validity was not threatened because it utilized reflexivity as a validation 
strategy and included member checking by research participants during the interview 
recording process. Another limitation of the research was the number of participants 
being limited to 15 individuals as a result of time and funding limitations. The costs of 
recruits’ time to participate in the interview process and the time to review their 
transcripts was a major limitation to increased participation. A final limitation of the 
research was that it did not investigate the impact of the training on police-community 
interactions and the effects those interactions have on new recruits. The researcher’s goal 
was to narrow the scope of the research project and focus on the act of storytelling as a 
teaching tool.  
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Summary 
This study provides a detailed account of a new training program that utilizes 
storytelling within a museum to train new PPD recruits. This chapter explores the 
program’s genesis and goals; it also explores the rationale and need for the program, as 
well as its possibilities for national expansion. The purpose of this narrative research is to 
understand how storytelling techniques used in the NCC’s PIAMPU training program 
influence police recruits’ knowledge and assumptions about social justice and fairness. 	  
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Chapter 2: Review of the Literature 
The purpose of this narrative study was to understand how storytelling used in 
police recruits’ training influences participants’ understanding of fairness and justice in 
America. Exploring what types of interventions influence police recruits’ understanding 
of justice and fairness is a critical step in understanding how to build effective training 
programs that foster a foundation for social justice. Chapter 2 presents a critical review of 
the current literature examining the process of establishing social justice within 
communities, the current state of police-community dialogue, and the efficacy of 
storytelling techniques in teaching adults. To achieve these outcomes, the review 
explores the literature in these streams and contextualizes the research to build an 
understanding of social justice and fairness, police-community engagement through 
dialogue, and storytelling as teaching.  
 First, the social justice and fairness stream explores how teaching social justice 
along with constitutional law can play a pivotal role in building a deeper understanding of 
content. As the research addresses social justice theory, it must also speak to Americans’ 
desire to maintain individual rights in society. Next, the stream exploring police and 
community engagement through dialogue explores how training police on procedural 
justice techniques that are established and based on human rights can have a positive 
effect on community relations. The final stream is fundamental to addressing the problem 
statement and looks closely at how storytelling can be used to engage adult learners.  
Research finds that listening to and telling stories builds a deeper understanding of the 
past and how to plan future actions that can positively impact human rights.  
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Figure 2. Graphical representation of three research streams. 
 
 
 
 
 
 
 
The three streams are closely aligned because they explore three ways of teaching 
and training police that have demonstrated positive educational outcomes. By the same 
token, the streams are closely aligned because they all explore how teaching stories of 
human rights promotes deeper understanding of justice and fairness within American 
society. 
Figure 2 allows the reader to engage in the interplay between research streams 
and the problem statement. In addition to Figure 2, the reader will explore each stream 
and then examine the final goals and conclusion of the work. The following review of the 
literature represents the literature pertinent to the research study’s goals of social justice 
and fairness, police and community dialogue, and storytelling as teaching.  
The study will inform the practice of teaching within the NCC, and it will also 
inform the practice of storytelling as an effective teaching method for adult learners. 
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Because adults come to museums with prior knowledge, storytelling and story-sharing 
are effective ways to engage and inform adult learners who may self-identify with story 
characters and relate their own experiences to build new skills and knowledge (Caminotti 
& Gray, 2012). Many museums and other institutions have studied the effect of 
storytelling techniques; however, more research is needed to understand the effectiveness 
of these techniques on teaching law and social justice. Bell (2010) has studied the impact 
of storytelling on social justice and finds that stories can be a way to inspire and mobilize 
people for change. 
Social Justice and Fairness  
The research within this stream explores how teaching social justice allows 
learners to examine their concepts and beliefs about fairness and justice. It also presents 
how fundamental teaching social justice is to Americans’ identity and understanding of 
human rights. The stream explores the effectiveness of teaching constitutional law 
alongside human rights stories to help students gain a deeper understanding and learning. 
Social Justice Theory and the American Justice System  	
To understand the social justice theory as a deep-seated belief in American 
identity, it must first be explored within the construct of the United States Constitution 
and its goal of establishing justice. Rawls (1958) first identified social justice as the 
principal understanding that everyone has the same basic liberties that can never be taken 
away. In Rawls’ (1958) theory of social justice, or “justice as fairness,” he claims social 
justice includes most of the liberties in the U.S. Bill of Rights, such as freedom of speech 
and due process of law (Rawls, 1958). These findings are not new to a democratic 
republic and were penned by the fathers of the enlightenment, including Locke, Voltaire, 
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and Rousseau, who were predominantly philosophers. It was called upon again when 
Jefferson wrote the Declaration of Independence and penned the famous words, “All men 
are created equal.” Social justice is core to the idea of the American republic and 
expresses the base meaning of natural rights. The Yale Law Journal defines the theory of 
natural rights as a political theory in which individuals have basic rights given to them by 
nature or God; no individual or government entity can deny these rights (Hamburger, 
1993). 
Before exploring the current understanding of social justice, we must explore the 
American ideal of establishing justice, taken from the Preamble of the U. S. Constitution 
(1787): 
We the people of the United States, in order to form a more perfect union, 
establish justice, ensure domestic tranquility, provide for the common defense, 
promote the general welfare, and secure the blessings of liberty to ourselves and 
our posterity, do ordain and establish this Constitution for the United States of 
America. 
 
The process Americans have utilized to establish social justice is based on a 
construct of what justice should be and for how it must be fought at times. Since social 
justice is an overarching societal concern about what is right and wrong and what is fair 
and unfair, a just system affords people the same opportunities, privileges, and 
protections with unbiased treatment and is not dependent on race, gender, religion, or 
wealth (National Council of Teachers of English [NCTE], 2015). Cropanzano and 
Goldman (2015) state that there is a clear difference between justice and fairness, 
defining these terms as follows: “Justice should be defined as adherence to rules of 
conduct, whereas fairness should be defined as individuals’ moral evaluations of this 
conduct” (p. 313). These rules of conduct should be applied to all individuals equally and 
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the system itself should be blind to factors of race, gender, and religion.  However, a 
strict following of the rules can lead to a need for social justice because the rules 
themselves might be unfair. The direct following of legal justice tells society individuals 
are to be treated by rights alone, not by race or creed, yet it does not determine any 
requirements or conditions of the moral quality of those rights (Sadurski, 1985). For a fair 
and just system to be established, the rules themselves and the application of those rules 
must be facilitated without bias. When the system lacks the balance of both justice and 
fairness, society needs to reevaluate the system and use the method used repeatedly to 
bring about change since the inception of the American republic: dissent.  
Social Justice Education to Teach Empathy 	
To understand the practice of social justice theory, one needs to explore actions 
within society and not as a standalone concept without time, place, and social context. 
For social justice to exist in communities, all citizens must be entitled to the same 
treatment regardless of race, background, gender, or economic status (NCTE, 2015). 
NCTE (2015) proposes that to immerse a society in social justice methods, people must 
understand, teach, and discuss injustice and discrimination in all its forms. People must 
also analyze it in relation to race, social class, economic circumstance, and culture, and 
more fully understand what social justice is within a society.  
When combining social justice education with the theory of oppression, people 
reflect on their current set of practices and question these beliefs and actions. By teaching 
about social justice, learners begin to build empathy and have the capacity to understand 
others by entering into their situation, a process that assists them in self-discovery and 
recognizing the inequalities and disparities that exist for others. This process motivates 
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them to act to effect change (Segal, 2007). Gerdes, Segal, Jackson, and Mullins (2011) 
found that once people have empathy and insights into discrimination, injustice, or 
inequality, they are better equipped to act on and advance social justice.  
The empathy that develops among social education program participants allows 
reflection on changing social conditions in American communities. Adams et al. (2007) 
suggest that using theory to guide an understanding of social justice allows people to 
learn from history and builds connections to current conditions in more productive and 
creative ways. Students can use their learning of social justice theory and examples to 
build empathy, which will guide them as they implement their knowledge, values, and 
skills that policing has always taught (Gerdes et al., 2011). This process has the potential 
to build a more sophisticated approach to police training and tactics. Nevertheless, more 
research is needed on teaching social justice to understand more effective ways to build 
awareness and behavior change. 
Procedural Justice to Establish Social Justice  	
Research is emerging on how to use social justice training with the use of deadly 
force and other extreme cases of police authority over citizens. Evidence shows that when 
police understand the principle of social justice, police departments and the community 
engage in more frequent open and transparent dialogue (Klinger, 2005). Police 
departments carry extreme power over citizens; thus, society places the burden on police 
to understand citizens’ perspectives. The U.S. Department of Justice (USDOJ) Office of 
Community Oriented Policing Services (2009) holds that police carry the social burden 
for understanding citizens’ viewpoints and establishing an open and authentic process for 
explaining their actions when upholding a just society. Furthermore, their role is to assure 
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the community that the police will address any unethical behavior on their part and 
therefore maintain integrity (USDOJ, 2009).  
Procedural justice is the tactic that police departments can use to ensure the 
community perceives the system as fair. Deutsch and Coleman (2000) assert that 
procedural justice occurs when decisions are made and executed according to a fair 
process. Further, Deutsch and Coleman (2000) and Tyler (1995) examined the public’s 
views on a fair process and found that when individuals perceive procedures as fair, they 
believe more strongly in police legitimacy and there is increased voluntary compliance 
with the rules even when they are not in the person’s favor. Procedural justice techniques 
must be followed for a system to be fair. Buttram, Folger, and Sheppard (1995) propose 
that the following aspects of fairness must be present for procedural justice to be 
perceived as fair:  
• Cases are treated the same. 
• People are treated with respect. 
• Those who carry out procedures do so without partiality and are neutral and 
unbiased. 
• The voice of the participant is represented within the process. 
• Procedures are transparent and are followed openly, with all decision-making 
done without secrecy.  
Tyler (2006) states that a fundamental aspect of procedural justice is that the 
system continuously proves its legitimacy to the public. The burden of fairness lies on the 
police and must be expressed in their one-on-one interactions and public 
communications. The public and the police must work together to achieve a fair society 
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that meets the standards of social justice. More information is needed to better understand 
if and how police departments are following and maintaining social justice procedures in 
communities and the needs of the community to establish these goals. 
While the present research explores the practice of educating police on social 
justice theory in conjunction with law and history, it also explores the impact empathy 
and procedural justice have on engaging police with the community to build a fair and 
just system. It is important not to overlook how this emphasis on the law and empathy 
affects students’ content retention and whether it creates opportunities for behavioral or 
ethical changes among learners. The next area of research presented explores how a 
learner in the field can apply social justice lessons. This section focuses on the effect of 
teaching social justice theory combined with procedural justice and communication 
tactics to develop positive community engagement among new police recruits. 
Police and Community Engagement through Dialogue 
The research within this stream examines the techniques police use to maintain 
and build community dialogue. It begins by exploring the communication tactics used to 
build police legitimacy, such as procedural justice. The stream continues by examining 
the disconnect between police and the communities they serve by exploring the 
relationship through the lens of race and individuals’ perceptions of a fair and just 
system. Finally, in light of 21st-century advancements, society must examine law 
enforcement tools used to communicate and provide protection within the communities 
they serve and how these technologies affect aspects of procedural justice.  
Community-Building through Procedural Justice  	
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Tibbitts (2002) views human rights education as a tool not simply for teaching 
others to value and respect one’s rights, but also to enable learners to be advocates and 
guarantors of these conditions. It is the role of police, in conjunction with the community, 
to be the advocates and guarantors of human rights within their communities and society. 
Procedural justice focuses on the public’s interaction with police and other legal 
institutions in a way that builds a positive view of law enforcement and strengthens 
police legitimacy (“Procedural Justice,” 2016). Research explores the wealth of 
community engagement tactics utilized by certain police departments, as well as why 
they are necessary given the decline in perceived police legitimacy.  
Bennett, Davis, Manning, Mazerolle, and Sargeant (2013) found, “For every 
single one of our outcome measures, the effect of legitimacy policing was in a positive 
direction, and, for all but the legitimacy outcome, statistically significant” (p. 245). These 
tactics are designed to build community trust, as they are rooted in respecting the 
individual and treating people with fairness and equity, a base component of human 
rights. When this trust happens, the community perception of police is positive and police 
legitimacy increases; when the community trusts police are doing what is right for it, it 
acquiesces to police authority (National Institute of Justice, 2016). The review explores 
the steps to utilizing procedural justice and how it can be used to support human rights 
within a community policing program; by doing so, the program can have positive 
outcomes for all members of the community.  
Race and Police Legitimacy 	
To examine fully the concept of community engagement, one must first 
understand that police are a key stakeholder within the community and that the 
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community cannot be successful unless all of it works in congruence. However, many 
local and national factors can have a negative effect on how the general community sees 
the police. Examining police and community interactions, current levels of community 
trust, and communication strategies have positive outcomes for engaging the community. 
When looking closely at community policing, a sharp divide between race and 
community trust becomes evident.  
In August 2014, Pew Research Center surveyed citizens about their beliefs 
regarding fair treatment by local police departments. There was a sharp divide between 
race, with 72% of whites believing they were treated fairly by police and only 36% of 
blacks believing they were treated fairly (Doherty et al., 2014). A multi-layered approach 
has been especially effective in regaining community trust in police. Lai and Zhao (2010) 
found that race played a role in residents’ perceptions of their interactions with police and 
in their attitudes towards these interactions. Furthermore, the authors found that training 
police on communications tactics could help increase the effectiveness of these 
interactions (Lai & Zhao, 2010). However, communication with adults is not the only 
way to help create positive police-community engagement. Ferdik, Wolfe, and Blasco 
(2014) found that police legitimacy increased when schools, parents, and police worked 
together with adolescents on procedural justice communication tactics.  
Procedural justice tactics are a universal strategy with the ability to increase 
support in all communities. Using accommodating communication behaviors with 
citizens, suspects, and victims has produced positive outcomes for police forces (Kwon, 
2012). Gau et al. (2012) studied disadvantaged communities and found the two-pronged 
approach of procedural justice and respectful and polite communication positively 
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affected the community. The understanding that people want to be treated with respect is 
not new, but techniques for teaching police officers how to control a situation while 
remaining respectful needs further research.  
Technology and Community  	
Technology and innovations have diversified methods of community-to-public 
interaction and many police departments now have a vast toolkit of communication 
strategies. Many departments now use social media and online discussion boards to 
engage communities. Online discussion boards have been developed and implemented in 
Washington, D.C., to explore community crime and safety trends, yet research has not 
proven that these forums are effective in community engagement (Brainard & Derrick-
Mills, 2011). The research community would benefit from further exploration on how 
police departments can move past their initial attempts at holding electronic town halls 
and build upon current technology to engage citizens in the 21st century. The research 
does present one area of use regarding social media’s strong role in community 
engagement practices. Police departments across the country have used social media to 
engage with community members on crime and safety issues and to express the more 
humorous side of their departments. However, some studies have shown police 
departments’ use of social media to express negative stereotypes about races and women 
(Kochel, 2011). 
Police communications via social media may create a major concern that it 
infringes on human rights. Policing practices like Hot Spots Policing and CompStat have 
also raised much concern. Hot Spots Policing focuses crime fighting in areas where most 
crimes are committed, while CompStat is a police management system that allows for 
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control of resources and data collection to combat crime (Weisburd, Mastrofski, 
McNally, Greenspan, & Willis, 2003). Hot Spots Policing and proactive policing 
strategies target higher-crime areas. The goal is to decrease crime in the highest-crime 
areas, but an unintended consequence of these approaches is a negative impact on police 
legitimacy in urban communities (Jeffers, 2014; Kochel, 2011). Further research needs to 
explore how these aggressive strategies might also negatively affect individual rights 
within disadvantaged communities. 
Research has shown that effective methods in building police-community trust are 
based on procedural justice communication techniques, and they are needed within urban 
populations. Understanding that procedural justice cannot be fully understood or 
internalized without the teachings of social justice theory, further research should explore 
effective methods for teaching social justice theory. The next literature stream explores 
the technique of using storytelling to build deep understanding and transformative 
learning experiences for adult learners as applied in the field of community policing. 
Storytelling as Teaching  
Storytelling as a mechanism for teaching may impact adult learning in ways not 
explored by research to date, but understanding the effects of this method is essential to 
this study. The ability and need to incorporate storytelling into teaching is essential to the 
PIAMPU training program. This stream examines literature that presents the 
effectiveness of storytelling with an adult audience, as well as the tactics that can be used 
to engage listeners.  
Effectiveness of Storytelling for Adult Learners  	
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Storytelling can be used to explore the past and create positive future behaviors 
and actions. Through the act and art of storytelling, the listener is taken into a new world, 
an agreed-upon place and time, and embarks on a journey supplied with smells, sounds, 
and emotions. Learners are asked to take this forced march through a moment in time. 
The only action required from the learner is to listen to the story. However, quality 
storytelling allows the listener to empathize with the experience in the story and, when 
given the right opportunity, the listener will reflect on its meaning. According to Phillips 
(2013), storytelling is "an oral art form where a teller performs a story with a live 
audience” (p. 1). Great storytellers use their voices and bodies to bring the story to life, 
which gives listeners a way to connect with the people within the story. Bell (2010) 
expresses the hope that a story will allow someone to take this journey with the teller and 
emerge from it with new insight and understanding.  
At its best, storytelling builds a bond between the teller and the community of 
learners (Bell, 2010). Phillips (2013) believes the meaning of the story does not rest with 
the teller; in fact, the meaning is collectively owned and explored by the learning 
community of listeners. Benjamin, Arendt, and Zohn (1968) and Kristeva and Collins 
(2001) believe a shared experience of understanding occurs with live oral storytelling. 
Storytelling is a long-held tradition and Phillips (2013) states that a story allows the 
listener to take “a walk in the shoes of another” (p. 2), while Lefkowitz, Nussbaum, and 
Orrill (1998) describe it as the listener’s transportation into the story and immersion with 
the story’s characters, objects, and sounds. The listener’s transcendence into experiencing 
the story fuels the support of storytelling as a powerful learning experience.  
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Storytelling as a Way to Blend Knowledge-Building with Behavioral Change  	
This research stream also aims to understand the power that stories have to 
engage listeners and enable them to find collective meaning. Yet another goal is to 
understand how students engage with the lessons the stories tell. Stein (2009) believes 
storytelling can act as a bridge from simply learning facts to truly understanding how 
these facts can be applied in the field. She uses stories to build relationships with her 
students because they not only entertain, but they also make a point or teach a lesson 
(Stein, 2009). Lindeman (1961) found that effective adult education tends to explore the 
situation and not the subject.  
Fisher (1987) expands on the art of storytelling as effective teaching, saying, “We 
tell stories to give order to human experiences and to induce others to dwell in them” (p. 
7). Stories allow listeners to “dwell in them” as if listeners transcend their own world and 
are placed within the stories to feel, see, smell, and learn from the past (Fisher, 1987, p. 
7). The technique of storytelling as teaching is used to build learning from the situation at 
hand, not the content alone. The understanding is built through a symbiotic relationship 
between the teacher, the teller, and the listener. This is a perfect example of andragogy 
done through storytelling (Caminotti & Gray, 2012), a tool that allows adult learners to 
bring their experiences and prior knowledge to the learning experience and build new 
understanding as a partner in learning. Stories help build understanding of facts and show 
these facts in practice; they model behavior or they teach us how to avoid it (Stein, 2009). 
Hodge, Pasqua, Marque, and Geishirt-Cantrell (2002) believe stories give examples for 
listeners to emulate or shun. 
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Research shows that storytelling benefits do not simply end with the listener 
seeing and understanding through facts in action; engaging in storytelling is about more 
than learning content knowledge. Storytelling can convey morals and concepts of right 
and wrong. Additionally, it can also move listeners towards making a choice (Van Patten, 
2012) and, therefore, contains the potential for behavioral change. Lefkowitz et al. (1998) 
believe good storytelling fosters students’ understanding of humanity by cultivating 
sympathetic imagination through the act of listening. This process builds a foundation to 
understand and empathize with others and understand and reflect upon the self. 
Storytelling can create space for dialogue and personal connections, as well as the 
renewed consciousness of what is possible. Captivating stories allow listeners to see and 
feel others’ views, which can motivate action and true understanding of what social 
justice means and could demand (Phillips, 2012).  
A person’s ability within the legal system to tell his or her story and be listened to 
is the foundation of the American justice system. The ability to tell one’s story aligns 
directly with the key aspect of procedural justice; that is, that people within the process 
must feel they have a voice. Taylor (1995) states, “All legal systems call for the airing of 
stories, including that of the accused, as the necessary precondition for justice being 
done. The right to speak is given to the vilest criminal” (p. 69). Using storytelling as a 
tool to deliver social justice and fairness, stories have the potential to build knowledge of 
individual rights and skills that present themselves as behaviors within the field of 
policework.  
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Storytelling to Teach Ethics and Morals  	
Storytelling can help bridge the gap between facts and understanding, but it is 
important to realize that further research needs to explore how understanding through 
storytelling might impact morals, ethics, values, and actions. The previous section began 
to explore this idea of renewed consciousness, and Bell (2010) considers stories to be 
analytic tools that can unpack and dismantle racism. To achieve this goal, Bell (2010) has 
focused on teaching what she terms “resistance stories,” for example, the full story and 
people behind Rosa Parks. Taylor (1995) labels these stories the “stories of the 
oppressed.” Taylor, like Bell, helps listeners examine what ought to be done in a situation 
and allows people to explore both right and wrong actions. At the core of the story is a 
choice, and it is the two qualities of storytelling - the relationships that build between 
others in the story and the necessity of the choices they face - that connect it directly to 
ethics and morality (Taylor, 1995). Bell (2010) believes these stories of resistance have 
the potential to inspire and mobilize people and to allow listeners to see new communities 
of inclusion. This theory aligns with Taylor’s (1995) findings that stories of the oppressed 
are listened to with interest and compassion and that they have the power to change the 
listener. 
Similar findings have arisen from the Zen practice of using storytelling as a form 
of moral education. The use of stories to teach the practice of non-attachment has been 
shown to help others overcome prejudice (Bai & Cohen, 2014). Stories are believed to be 
transformative to a person, not by changing them, but by empowering them with moral 
tools that connect the heart and mind. Moral education instruction that implements 
storytelling techniques are not focused on making participants see the world differently, 
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but rather on seeing oneself differently (Clandinin & Connelly, 2000). Similar to Bell 
(2010), Bai and Cohen (2014) see a story as a transformative teaching tool. Anderson 
(2004) has found that storytelling validated with historical knowledge helps listeners 
contextualize the past, which legitimizes personal experiences by giving them historical 
grounding. Taylor (1995) states that a key value of storytelling is that it preserves and 
captures a moment in time of a human experience for others to examine, contemplate 
together, and evaluate. MacIntyre (1961), a modern ethicist, states that children without 
access to stories will be “unscripted, anxious stutterers in their actions as in their words" 
(p. 216). 
Nonetheless, Anderson (2004), Bell (2010), and Clark and Rossiter (2006) 
strongly believe one cannot impede or neglect the future story. Having listeners build 
future stories helps them create and see a new world to process what they have learned; 
thus, they move from passive learners to action-oriented change agents. Langston Hughes 
(1940) expressed his belief in the storytelling of the oppressed and the importance of the 
autobiographical need for story sharing:  
[S]omeday somebody’ll 
Stand up and talk about me, 
And write about me –  
Black beautiful –  
And sing about me,  
And put on plays about me!  
I reckon it’ll be  
Me myself!  
Yes, it’ll be me. (p. 1)  
 
Storytelling can create behavioral change by allowing students to envision a 
future with different outcomes (Anderson, 2004; Clark & Rossiter, 2006). Storytelling 
reaches the hearts and minds of listeners in a way that bridges facts with practical 
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applications. Taylor (1995) expresses that “Storytelling can change things – within the 
storyteller, within the hearers, and, perhaps, even within the larger society. Most of all, 
storytelling has the power to heal” (p. 70). 
Summary 
To promote understanding of the effectiveness of a training program for police 
recruits on individual rights, the research presented has focused on three main areas of 
study: social justice theory, community engagement and individual rights, and 
storytelling for adult learners. What has been presented shows a deeply layered 
connection between how one learns the history of individual rights, how one treats others 
in a fair and just manner, and the most effective method for teaching through the past to 
build empathy. The research presented here has built a strong foundation for the study, 
which examines how storytelling techniques influence police recruits’ knowledge and 
assumptions about social justice and fairness. Understanding if this type of training is 
effective is the key to building a richer program and making a larger impact on police 
training methods within museums. The research that follows examines the effectiveness 
of the storytelling-based PIAMPU program in teaching PPD recruits about individual 
rights at the NCC.  
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Chapter 3: Research Methodology 
 This study was conducted though narrative inquiry, a design that captures the 
personal and human dimensions of the PIAMPU training experience and how it 
influences new police recruits. The narrative approach considered the relationship 
between individuals’ experiences and the cultural context of law enforcement (Clandinin 
& Connelly, 2000). The purpose of this narrative research was to understand how 
storytelling techniques used at the NCC training program influence police recruits’ 
knowledge and assumptions about social justice and fairness. Participants’ stories 
allowed for deeper insight into how they interpret their training experiences and the 
meaning they attribute to the training (Merriam, 2009). The research questions for this 
study were as follows: 
• What is the nature of the response to storytelling techniques used within the 
museum to teach individual rights to law enforcement officers?  
• How do those who have participated in the PIAMPU training program describe 
how training has influenced their understanding of social justice and fairness? 
• How does teaching the American justice system through storytelling help police 
recruits understand the struggle for justice in American society? 
Semi-structured interviews, focus groups, field notes, and researcher observations 
were used to examine the themes of social justice as fairness, police and community 
engagement and dialogue, and storytelling as teaching. This chapter is organized into five 
sections: 1) Introduction, 2) Research Design and Rationale, 3) Site and Population, 4) 
Research Methodology, and 5) Ethical Considerations. 
37		
	
Research Design and Rationale 
Design 
This narrative study explored and described the use of storytelling in a museum to 
teach individual rights and how such a program can help new police recruits gain an 
understanding of these rights. Narrative inquiry research is based firmly on the premise 
that as human beings, we come to understand and give meaning to our lives through 
stories (Andrews, Squire, & Tamboukou, 2008). The researcher chose a narrative inquiry 
design for the study to build the story for participants and reflect their experiences 
through personal and experiential explorations of their beliefs. Understanding law 
enforcement officers’ unique perspectives is essential in building an effective method of 
training them and building stronger community-police interactions. Because there is not 
yet an understanding of the effectiveness of storytelling in promoting adult learning, this 
narrative research study allowed the researcher to gain deeper insight into how people in 
the program interpreted their experiences with the training and the meaning they 
attributed to the training (Merriam, 2009). 
Rationale  
This study was conducted utilizing a narrative inquiry method. Narrative research 
relies on individuals’ written or spoken words or visual representations. It is composed of 
individual stories of lived experiences and gives the researcher permission to explore and 
learn about the significance of those individual experiences (“Narrative research,” 2016). 
The narrative researcher attends to how, for whom, and why a story is constructed, as 
well as the cultural discourses it draws upon. This process is critical when trying to 
understand the efficacy of a training program meant to influence one’s beliefs in social 
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justice. The narrative inquiry design used in the present study offered a way to capture 
the personal and human dimensions of the training experience and determine how it has 
changed recruits’ perceptions of social justice. It also took into account the relationship 
between individuals’ experiences and the cultural context of law enforcement (Clandinin 
& Connelly, 2000). As a practitioner, the researcher stands with an unwavering respect 
for the voices of all individuals within the study. Narrative research is not entered into 
lightly or without full investment of self. Therefore, the researcher was in the field as "a 
member of the landscape" (Clandinin & Connelly, 2000, p. 63), not viewing from behind 
the glass.  
The narrative study approach allowed for an informal collection of participants’ 
reflections to be gathered and used as data. The process enabled the researcher to 
properly gather detailed stories of police recruits’ experiences (Riessman, 2008). The 
researcher was a participant observer who served as an active listener to engage with the 
interviewees and encourage them to tell their stories, which may evolve over time as they 
build meaning for themselves (Creswell, Hanson, Clark Plano, & Morales, 2007). An oral 
history narrative approach was conducted to gain participants’ reflections on causes and 
effects related to the training program’s learning experiences (Plummer, 1983).  
Creswell (2012) states that the best way to research a problem in which one does 
not know the variables is to engage in qualitative research. The narrative approach 
allowed the researcher to gain a deeper insight into how participants within the program 
interpreted their experiences with the training and the meaning they attributed to the 
training (Merriam, 2009). The researcher used the interviews and focus groups to gather 
information about the recruits’ understanding of individual rights and how storytelling 
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affected their comprehension of and behavior towards social justice. Research was 
collected through narrative inquiry since the goal was to find the effect of training 
techniques.  
Site and Population 
Site  
The location for the interviews was non-site specific. Interviews and focus groups 
were conducted in a neutral setting with privacy for open discussion among all in 
attendance. The setting needed to allow easy access for all participants, so it was held at 
the PPA. Since the study was non-site specific, there were no access issues.  
Population 
The study population consisted of 15 PPD recruits. The focus of the study was to 
investigate the experience of police recruits who had participated in the PIAMPU training 
program at the NCC. The characteristics of the police recruits interviewed matched the 
natural demographic breakdown of the communities they serve in Philadelphia. 
Typically, the recruit groups were young adult men and women. The group population 
was from multi-ethnic backgrounds. Another defining characteristic was that all study 
participants were law enforcement recruits in good standing and not holding a leadership 
position at the time of the study. These characteristics were important to ensure the study 
evaluated a typical sample of the PPD’s population who will work in the urban setting of 
Philadelphia.  
The recruits all participated in the NCC training program and were still in the 
PPA. The study excluded leadership staff due to their managerial prerogatives toward 
training that could influence the data. Including veteran law enforcement officers and 
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leaders could raise questions about where their knowledge about social justice was 
learned – via years of experience or content derived from the training program.  
Semi-structured interviews and focus groups were conducted within small 
samples of recruits that had participated in the training program. A random sampling of 
interview participants was utilized to obtain a well-rounded population and data to exhibit 
a wide range of outcomes about the efficacy of storytelling.  
Research Methods 
The data collection consisted of two types of assessments – individual interviews 
and focus groups consisting of three individuals each. The interviews were completed in 
one sitting and interviewees were asked the core protocols and follow-up questions so the 
researcher could gain a deeper understanding of the training’s effectiveness and impact. 
The study utilized interviews and a reflexive method or story review by the participants 
(Creswell et al., 2007). 
Semi-structured interviews, focus groups, field notes, and the researcher’s journal 
were the instruments utilized for gathering stories as data for this study. The researcher 
conducted interviews with multiple participants to obtain a variety of data as well as to 
identify important patterns (Patton, 2002). The researcher collected narrative stories from 
multiple participants within the program. To do this successfully, the researcher became a 
participant observer within the training program to fully understand participants’ 
perspectives (Patton, 2002). 
Description of Methods  	
Police recruit interviews, focus groups, and researcher observations were used to 
amass information about the use of storytelling to teach justice and fairness.  
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 Semi-structured interviews. The researcher conducted semi-structured 
interviews lasting 45-75 minutes. A total of 13 open-ended questions were asked to 
gather narrative data about participants’ experiences and reflections on the use of 
storytelling within the training program. A total of 15 participants were interviewed to 
gather thick, rich descriptions of their experiences and impressions. The researcher’s goal 
was to work with a small sample of participants to gain a richer and deeper context for 
the training experience. A random sampling of interview participants was utilized to 
obtain a well-rounded population and data to exhibit a wide range of outcomes about the 
efficacy of storytelling.  
Bauer and Jovchelovitch (2000) describe the multistep narrative interview method 
used in this study to obtain rich findings that allow the researcher to gain a deeper 
understanding through intense conversations rather than the typical question-and-answer 
schema. This multi-phase narrative interview approach consists of five basic phases: 
1. Preparation: Exploring the field and formulating questions; done prior to the 
interview  
2. Initiation: Formulating initial topic of narrative; completed by data-collection 
stage  
3. Main Narration: No interruptions, only non-verbal encouragement to 
continue storytelling; researcher waiting for coda to emerge 
4. Questioning Phase: Only “What happened then?”; no opinion or attitude 
questions, no arguing on contradictions, and no “why” questions  
5. Concluding Conversation: Stop recording, “why” questions allowed, 
memory protocol immediately after interview  
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Key questions were developed to begin the participant sharing process and allow 
data collection to proceed. Follow-up questions were administered to all participants 
during the interviews; the researcher began with the same leading questions. Scharmer’s 
(2012) four levels of listening were essential for the researcher when listening to 
respondents’ accounts. The five basic phases of the narrative interview were also utilized 
in both the interviews and focus groups. Interviews lasted 45-75 minutes and were 
recorded.  
Interviews were held in small rooms with comfortable chairs. The researcher used 
a small table and notepad to collect notes, and the sessions were recorded. The small 
private setting presented a more comfortable environment for the officers; it was 
designed to feel less like an interrogation and more like a casual interview. Interviews 
were slower-paced than typical interviews to establish an open dialogue and allow for 
thoughtful reflection on the questions being asked. Refreshments were also provided to 
all participants.  
Instrument description. Thirteen open-ended questions were used to encourage 
participants to share their experiences in the training program and about the influence 
storytelling techniques had on their learning (see Appendix A). Follow-up questions were 
asked when the researcher felt the conversation needed to be probed more deeply. The 
interview began with questions about the individual recruits, and the casual atmosphere 
and conversation helped ensure rich narratives from participants. As stated earlier, Bauer 
and Jovchelovitch (2000) describe a multistep narrative interview method that was used 
in this study to obtain rich findings that allowed the researcher to gain a deeper 
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understanding through an intense conversation rather than the typical question-and-
answer schema.  
Each participant was informed of protocols in written and verbal format before 
participating in an interview (see Appendix B). They were also asked to complete a 
participant agreement form (see Appendix F) prior to the researcher conducting the 
interview. All participants were verbally informed of the study and given the informed 
consent document (see Appendix E).  
Participant selection. The PPD helped the researcher identify the potential 
participant pool. An email invitation was sent to all eligible recruits. A maximum of 15 
recruits was chosen; of this group, the first six participated in individual interviews and 
the remaining nine were placed in focus groups.  
Data collection. All interviews used a semi-structured interview protocol (see 
Appendix C). The interviews were audio-recorded using two devices (an iPhone app and 
a digital voice recorder) to ensure proper capture of narrative recordings. Field notes were 
taken during the recordings to collect key ideas and emotions expressed, as well as to 
capture information about participants’ body language. Prior to and following each 
interview, notes were taken on the surroundings and general observations. The audio 
recordings were hand-transcribed verbatim, and observations and notes were placed in 
parentheses in the appropriate positions within the transcriptions. The data was saved on 
an external hard drive and locked in a secure location for security and maintenance of 
confidentiality.  
 Semi-structured focus groups. Focus groups were utilized to build a stronger 
conversational environment for participants. Participants are more likely to join in a 
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larger conversation and tell richer stories if they feel comfortable with their peers; thus, 
the positive group dynamic of a focus group can support lengthy sharing sessions. Focus 
groups lasted 60-90 minutes. All focus groups were recorded and field notes were taken.  
To ensure the researcher established valid data, two validation strategies were 
considered. First, the use of reflexivity allowed the researcher to be forward about her 
biases and the interactions that may have affected her interpretation of stories. Second, 
member check-ins were used. Thick and rich descriptions were used in the reporting; to 
ensure the narrative was valid, the researcher engaged in credibility checks by field 
participants who reviewed their statements after they had been drafted. Revisions were 
made to update the narratives (Creswell, 2012). 
Focus group interviews were held in small rooms with comfortable chairs. The 
researcher used a small table and notepad to collect notes, and the sessions were 
recorded. The small private setting presented a more comfortable setting for the officers 
so they felt less like they were in an interrogation and more like they were participating in 
a casual interview. Focus groups took place at a slower pace than typical interviews to 
establish an open dialogue and allow for thoughtful reflection on the questions asked. 
Refreshments were provided to all participants.  
Instrument description. Thirteen open-ended questions were used to encourage 
participants to share their experiences in the training program and explain the influence 
storytelling techniques had on their learning (see Appendix C). Follow-up questions were 
asked when the researcher felt the conversation needed to be probed more deeply. The 
focus groups began with questions about each recruit, and the casual atmosphere and 
conversation helped ensure rich narratives from all participants. Bauer and 
45		
	
Jovchelovitch’s (2000) multistep narrative interview method was again used to obtain 
rich findings that allowed the researcher to gain a deeper understanding through an 
intense conversation rather than the typical question-and-answer schema.  
Each participant was informed of protocols in written and verbal format before 
participating in an interview (see Appendix D), and they were asked to complete a 
participant agreement form (see Appendix F) prior to participating in the interview. All 
participants were verbally informed of the study and given the informed consent 
document (see Appendix E).  
Participant selection. The PPD assisted in identifying the potential participant 
pool. An email invitation was sent to all who were eligible. A maximum of 15 recruits 
was chosen. Of the 15 chosen, the first six participated in interviews and the remaining 
nine participated in focus groups.  
Data collection. All focus groups used the semi-structured focus group protocol 
(see Appendix C). All focus groups were audio-recorded using two devices (an iPhone 
app and a digital voice recorder) to ensure proper capture of narrative recordings. Field 
notes were taken during the recordings to collect key ideas and emotions expressed, as 
well as to capture information on participants’ body language. Prior to and following 
each interview, notes were taken on the surroundings and general observations. The audio 
recordings were hand-transcribed verbatim, and observations and notes were placed in 
parentheses in the appropriate positions within the transcriptions. The data was saved on 
an external hard drive and locked in a secure location for security and maintenance of 
confidentiality.  
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Field notes. The researcher’s observations and recordings should paint a vivid 
picture of the narrative by more than words alone. The notes support the narrative by 
expressing behaviors, actions, and events that are observable but not always stated. Field 
notes are intended to be read by the researcher to produce meaning and an understanding 
of the culture, social situation, or phenomenon being studied (Schwandt, 2015). 
Instrument description. Observations and field notes were made for every 
interview and focus group. They began prior to participants entering the room and they 
help establish the context of the interview and focus group experience, as well as reveal a 
deeper understanding of the narrative through observed body language. The observations 
and field notes were recorded on a field note template (see Appendix G). The perceptions 
were recorded in the researcher’s field notes and integrated into the narrative through 
transcriptions and coding.  
Data collection. Field notes were taken prior to the interviews and focus groups 
and continued through the entire process. They included email interactions, descriptions 
of the focus group surroundings, and the researcher’s observations of non-verbal 
behaviors. Focus group members’ interactions with each other were also recorded and 
noted. The observations were recorded as field notes (see Appendix G) and later 
integrated into the narrative transcripts. 
Data Analysis Procedures 
The data analysis plan began with the review of transcripts so the researcher could 
begin to understand the meaning participants gave to individual rights prior to the 
training. The interviews conducted during the narrative study documented the 
interviewees’ environment, behaviors, and comments. The coding was qualitative in 
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nature and helped capture fundamental elements of the participants’ stories. It also 
allowed for common thoughts, behaviors, and ideas to emerge, showing similarities 
between the recruits. The researcher analyzed and coded data to gain a deeper 
understanding of the recruits’ beliefs about human rights and how storytelling affects 
their understanding and behavior. The interview transcripts were hand-transcribed by the 
researcher and coded using in vivo and descriptive coding methods; data was examined 
through a first- and second-cycle coding process. The researcher memo-ed and examined 
transcripts for emerging themes. Conceptual themes and categories began to emerge 
through data coding and a review of the findings. The categories and concepts sometimes 
interacted, so the researcher designed a graphic interpretation of categories and 
subcategories to analyze the data. This organization of data into concepts shows how the 
data interacts while allowing the researcher to evaluate explanations and legitimize the 
findings (Adams et al., 2007). To ensure protection of voices within the data, the recruits 
actively participated in category-building and meaning-making of these collective 
connections throughout the research process. Saldana (2013) notes that this process of 
give and take by the participants and researcher is an essential element of research. 
Stages of Data Collection 
  Data was collected though a highly planned narrative inquiry research study. 
Study participants typically experience the training program in large sample groups of 
50-80 recruits. Within one month of having completed the program, the participants were 
chosen randomly by the Philadelphia Police Training Department. The random sampling 
allowed for variations in characteristics of data collection. Nine participants were chosen 
to participate in three separate focus groups, while the remaining six participants were 
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selected to complete the semi-structured interview process. The stages of data collection 
are depicted in the timetable below. 
 Table	1		
Data-Collection	Process	
Stage Date(s) Rationale  
IRB submission and approval December 2016 Necessary for research to begin 
Participant training(s) December 2016 –
February 2017 
Trainings for new recruits will 
happen in this time period and 
will allow for 1-2 classes to 
participate in the study. 
Secure participants  December 2016 – 
February 2017 
Working with PPD, 15 
participants will be chosen. 
Conduct interviews and 
observations 
January – March 
2017 
Secure consent 
Follow protocols 
Record audio 
Complete transcription 
Collect artifacts 
Conduct follow-up interviews if 
needed 
Researcher’s journal December 2016 – 
February 2017 
Note observations 
Data analysis March – April 2017 Descripting and in vivo coding 
Identify themes as they emerge 
Writing completed  May – July 2017 Identify findings and outcomes 
Conduct analyses 
Determine conclusions 
Make recommendations 
Dissertation defense  June – July 2017 Present study and findings 
Ethical Considerations 
Ethical considerations are key to any legitimate research study, but they may be 
particularly important to a study that examines police training in the current climate 
where police ethics is called into question daily. Due to the current civil unrest associated 
with proper police actions, many police departments have been publicly examining their 
training departments and have found insufficient training in areas that relate directly to 
the public. For example, the Philadelphia Community Oriented Policing Services (COPS) 
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program found that training in the use of deadly force was lacking (Fachner & Carter, 
2015). Considering the PIAMPU training program is based on teaching new PPD recruits 
about individual rights by exploring the Bill of Rights, special consideration must be 
ensured to protect participants’ privacy and anonymity. As Saldana (2013) reminds 
researchers, “Research Ethics considers the right to privacy and the freedom from 
surveillance to be essential aspects of any research study” (p. 100). Creswell et al. (2007) 
state that obtaining permission is an essential part of the data-collection process. 
Therefore, the researcher obtained permission from the PPD in 2015 and permission from 
individual participants prior to conducting interviews and focus groups. 
There are many potential ethical issues in collecting data from police officers; 
therefore, consent for this research study was solicited from both PPD headquarters and 
individual trainees willing to participate in this study. Drexel University’s Institutional 
Review Board (IRB) and the PPD approved an agreement allowing each participating 
officer to sign an informed consent agreement and review the established research 
protocol and the procedures used throughout the research process. The agreement states 
that the officers and their respective departments agree to participate, privacy will be 
protected, and the PPD will be granted review of the findings before the research is 
shared. The agreement states that all research must offer minimal interference with 
official PPD activities and the workdays of the officers involved.  
Due to the current state of police-community relationships, the agreement clearly 
expresses that the goal of the research is to examine the effectiveness of the training 
program alone and not the quality or performance of the officers involved. The agreement 
expresses that outcomes of the study are not to be used for political purposes by the NCC 
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or Drexel University in perpetuity. Throughout the entire research process, the researcher 
communicated all aspects and stages of data collection. 
The findings have the potential to improve understanding of the effectiveness of 
museum storytelling on adult learners and, related to the particular audience involved, the 
effectiveness of training by non-police department trainers. The research will inform 
development of the PPD training program, as well as police training programs 
nationwide. Therefore, strict confidentiality has been maintained at all times and storage 
and transcripts are currently maintained in a secure and physical location. All computer 
data and reporting are stored on a researcher-only, password-protected computer and 
backed up on an external hard drive that will be kept in a secured and locked location.  
Summary 
The present research study attempts to understand the influence of storytelling on 
police recruits. Law enforcement recruits’ unique perspectives offer insight into essential 
elements of building effective training programs and stronger community-police 
interactions. Since we do not yet understand the effectiveness of storytelling as an adult 
learning technique, this narrative study allowed the researcher to gain a deeper 
understanding of how people in the program interpret their experiences with the training 
and the meaning they attribute to the training (Merriam, 2009). 
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Chapter 4: Findings, Results, and Interpretations  
This study explores the narrative of new PPD recruits’ experiences within a 
training program that uses storytelling techniques to positively influence their knowledge 
and assumptions about social justice and fairness. This chapter presents the outcomes of 
interviews and focus groups that were conducted about the recruits’ experiences in the 
PIAMPU training, as extracted from the recruits’ opinions and experiences. The purpose 
of this narrative research is to understand how storytelling techniques used at the NCC’s 
PIAMPU training program influence police recruits’ knowledge and assumptions about 
social justice and fairness. This study was conducted through narrative inquiry, which is 
best-suited for capturing participants’ lived experiences in the training process and 
whether that process has influenced them.  
This narrative study was designed to address the following questions: (1) What is 
the nature of the police recruits’ response to storytelling techniques used at the museum 
to teach individual rights to law enforcement officers? (2) How do the police recruits who 
have participated in the PIAMPU training program describe how training has influenced 
their understanding of social justice and fairness? (3) How does teaching the American 
justice system through storytelling help police recruits understand the struggle for justice 
in American society? The researcher gathered data through semi-structured interviews, 
focus groups, observations, and field notes. Themes emerged using in vivo coding, 
descriptive coding, and memo-ing. 
The aims and objectives of this narrative study were to better understand recruits’ 
experiences when taught through storytelling with a focus on social justice stories and 
how this intervention affected their experience with the content and their understanding 
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of justice and fairness. The data was collected through six individual interviews and three 
focus groups that consisted of three recruits each; a total of 15 recruits participated. All 
sessions were held in a quiet, private room at the PPD training facility. The recruits were 
all in good standing with the PPD and were more than halfway through the police 
academy. Interviews were conducted six to seven weeks after the recruits attended the 
training, which occasionally caused some difficulty in recruits remembering their 
experiences. However, the findings were still rich and descriptive.   
Findings 
This narrative research examined PPD recruits’ understanding of their 
experiences in the PIAMPU program. Six semi-structured interviews and three semi-
structured focus groups of three recruits each were conducted to gain knowledge about 
the recruits’ experiences with the use of storytelling used in the training program. Using 
in vivo coding, descriptive coding, and the memo-ing process, the transcribed interviews 
were reviewed until the following four major themes emerged: (1) Storytelling, (2) 
Storytelling to Build Understanding, (3) Motivation to Become a Police Officer, and (4) 
Learning in Museums.  
 These themes were comprised of sub-themes that provide more colorful detail 
about the interconnections among the major themes and how recruits perceived the use of 
storytelling to influence understanding of justice and fairness. The themes and sub-
themes that emerged will be discussed further in this chapter. Figure 3 provides a table of 
the themes and the supporting sub-themes.  
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Figure 3. Findings: Themes and sub-themes 
	
 
Study Participants 
 Study participants were made up of a diverse group of males and females from the 
PPD training academy. Each participant was at the level of police recruit and was in good 
standing in their 26th week of the academy program. All participants had attended the 
PIAMPU training program at the NCC six weeks prior to the interviews and focus group 
discussions. The participants were picked at random by the PPD with the goal of giving 
the study a diverse perspective in gender, age, race, and future position in the PPD. 
Recruits came from both the Philadelphia Police and Septa Police divisions. The 
participants also had a mixture of lived experiences, ranging from coming directly out of 
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college to serving as a former law enforcement to serving 20 years in the military. The 
pseudonyms adopted for all participants in the interviews are IR1 to IR6, meaning 
Interview Recruit 1 to Interview Recruit 6. The pseudonyms for focus group participants 
are FG1R1 to FG3R3, representing Focus Group 1, Recruit 1 to Focus Group 3, Recruit 
3. At times during the focus groups, it was difficult to tell the participants’ voices apart, 
so the pseudonym of FG2R is also used to note the focus group during which the 
statement was presented, though it is unclear which recruit made the statement. 
Participants’ names are anonymous due to the nature and sensitivity of the participants’ 
position within the academy and within society.  
 When expressing their views, many participants referred to others’ perspectives, 
as well. The participants seemed concerned with the possibility that their views may not 
align with all participants in the PIAMPU program. The researcher also observed the 
participants’ anxiety and concern in recalling their experiences. From the researcher’s 
perspective, the recall was not deterred by time, but many of the participants commented 
on their memory and recall. The researcher’s observations were made concurrent with 
interviews and focus groups and were comprised of non-verbal signals, tone of voice, 
body language, and other physical behaviors like interactions between participants in 
focus groups. Observations were also noted on the environment of the interviews and 
focus groups and included the room, atmosphere, table and chair set-up, equipment set-
up, and time of day for each interview and focus group.  
Understanding through Storytelling 	
 The experiences recruits expressed explored their reactions and understanding 
developed from and about the use of storytelling in the PIAMPU training program. The 
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themes that emerged enabled a deeper understanding of the influence the program 
techniques had on recruits and how their experiences can inform future understanding 
and research. Three of the four main themes, Storytelling, Storytelling to Build 
Understanding, and Learning in Museums, examine the recruits’ experiences and their 
opinions on how the program techniques influenced their prior knowledge and 
experience. The other theme, Motivation to Become a Police Officer, looks deeply at the 
recruits’ motivation and how it affected their learning and influenced their understanding 
of justice and fairness as explored within the program content. The themes are further 
broken down into sub-themes that allow for the rich exploration of the recruits’ opinions 
and comments about their experiences and how these experiences developed 
understanding, complemented their knowledge from the police academy, or built on 
previous knowledge. The themes and sub-themes complement each other and have 
overlapping properties due to the participants’ reflections on their experience and how it 
helped them build a holistic understanding of the content. The themes reveal a complex 
interplay between one another that is richly explored within the narrative findings.  
Theme One: Storytelling 	
This theme examines recruits’ multiple experiences in the training program and 
their reflections on those experiences. The first sub-theme looks closely at the use of 
storytelling within the overall museum experience. Sub-themes two and three look 
directly at two particular storytelling experiences within the program. The second sub-
theme examines recruits’ experience with high-school students sharing their stories and 
understanding of police in their community and America. The third sub-theme examines 
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the guided story-sharing experience the recruits had in the PIAMPU program when they 
were asked to express their beliefs and share their stories about justice and fairness.  
Classical storytelling and the active mind. The method of storytelling used in 
the PIAMPU program was overall enjoyable for many of the recruits interviewed. 
Several mentioned how different the program was from their classwork, bookwork, or 
Power Points from the academy or previous learning experiences. Conversely, many of 
the recruits also stated that the experience supported their study and complemented their 
work. Many comments reflected the recruits’ opinion that the experience helped make 
what they were studying make greater sense. 
IR3: Just really, I liked everything; I really did.  I know it’s very general to say, 
but I remember the weird stacked books – like, everything. I liked little things, but 
overall, I liked everything, to be honest.  It was different.   
 
IR6: I liked it because there’s only so much you get from just reading, like, an 
excerpt, like, this is what happened, this – like, a story always makes it more 
compelling and easier to understand.  
 
IR3: Bill of Rights, the Amendments, we went through all of them.  So, kind of it 
overlaps, which is nice because it’s like a little refresher in a different way, a little 
like a boring PowerPoint setting where we sit in the classroom.  It was different.  
But yeah, it falls on top, like, the Bill of Rights, the Amendments – the Fourteenth 
Amendment, all of them.  It kind of clicks.  
 
Many comments directly pulled out and directed the use of storytelling 
throughout the experience and the recruits’ enjoyment of learning through this technique.  
IR2: I feel like the storytelling definitely helped me stay engaged.  I have like a 
really short attention span, so sometimes I’m like done listening by the time the 
sentence is even out.  But hearing somebody’s story is nice because you look at 
somebody and you kind of get an impression of them...it’s like hearing the stories 
even better.  It helps me learn.   
 
IR1: I love stories.  Especially when they get into it, and they really tell you from 
– they don’t just give you what’s in a book, and they have the documents, I guess.  
When you have the documents, articles, or pictures that actually prove certain 
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things, then I think it makes story time or whatnot a lot better than just going in a 
book and reading what all of the other people have from some author that wrote it.   
 
IR5: Like, personally, like stuff like that, when I’m like – instead of just sitting in 
the class and hearing someone say, “Oh, this and this and this,” kind of getting up, 
actually being like a participant and everything like that and visually seeing 
everything like that really, like – that really gets to me.  It sticks in my head 
instead of just reading it from a book.  So, going around to the statues and going 
into each of the specific things, that really helped me personally to really 
understand what – like, how history has gone and everything like that.  It really 
helped me understand the importance of the past and then how it can connect to 
the future kind of thing.   
 
The recruits expressed their experiences with storytelling and articulated how the 
technique built upon and scaffolded the material to help them understand the connections 
between the past and present. It also allowed learners to build understanding instead of 
being overwhelmed by too much information.  
FG1R1: They use the same concept from beginning to end type of thing.  And I 
think that works.  Because if you don’t have the foundation, like recruit 2 said, 
you’re not going to understand the end.  You got to understand the beginning. 
 
FG1R: I’m comfortable learning that way because you have to – it’s like building 
a house; you have to lay the foundation before you can build up.  So, if you would 
have started like in the 1950s, where it was kind of changing to the modern 
version of policing and then tried to jump back to the 1700s or jump into the 
1860s or anything like that, it would have probably confused more people.  
Whereas if you started in the 1700s and worked your way up to the 1950s, the 
1980s, the ‘90s into today, it helps make more sense and paint a better picture 
overall.   
 
FG2R6: I thought the technique was great because to me it was very informative.  
Because a lot of the stuff that they were informing me of, I didn’t really know.  So, 
I mean, for me, it pretty much helped me to understand where they were coming 
from and what they were telling me.  So, it made a lot of sense.  And I enjoyed it.   
 
The participants also mentioned that the use of storytelling helped keep them 
engaged as learners and kept their mind active and focused.  
FG2R: But because we went through the academy and stuff that we’re learning, 
then you guys say – trigger something in your brain and like, okay, cool, so then 
you kind of pay attention… 
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IR5: Like interactive, kind of interactive – the interacting because then you are 
actually – you have to – you’re almost like forced to...and actually participate, 
which then connects to, to me, it connects to how I’m doing everything and 
everything like that.   
 
One essential aspect of the experience many recruits mentioned was the fact that 
the instructors were knowledgeable, passionate, and talented speakers. Recruits referred 
to this value of instruction not only in terms of quality but also in that this type of 
teaching validated the experience and content learned. In addition, the recruits felt the 
techniques of conversational learning and storytelling used required them to be active 
learners and stay focused. This kind of instruction kept the learner physically active and 
mentally engaged.  
IR3: I could tell the difference between people that have, like, passion for it and 
the people who are just kind of like going through the motions of it.  And you 
guys definitely have passion for it.  You can see it in your eyes and your face and 
your body expressions, and it makes me more interested because you guys care so 
much about it.   
 
IR4: It was great, and I just want to let you know that all of the people that were 
doing the storytelling were very knowledgeable, and I liked that.  They knew 
what they were talking about.  You could tell they were like history buffs.  That’s 
crazy.   
 
IR2: Yes, I enjoyed it.  But I didn’t really like, I don’t know, I kind of didn’t go 
in there thinking I was going to learn anything.  You’re a good teacher. […] But 
you guys made it good because you knew your stuff, you knew what you were 
talking about, and you were able to answer questions.  Like, if somebody had a 
question, you could answer it.  
 
IR4: I like it because you could tell it’s not like you guys are just up there 
teaching and blah, blah, blah.  You’re passionate about it.  That’s what sets it 
apart from somebody just knowing it and working it.  You guys are passionate, 
you could go into detail and everything, so I like that.   
 
FG3R7: He was a really good speaker, and he hit all the key points.  Like, he 
wasn’t trying to take you through a whole history lesson.   
 
59		
	
Recruits mentioned the need for the learner to stay mentally involved in the 
content because the storytelling pushed the participant to stay engaged through both an 
active mind and active participation. 
FG3R8: You were able to connect them, and you always had a point, which you 
drove home. It was sometimes where you didn’t go the most direct route, and you 
would just go around and then, I’m like, “What is she talking about?”  And, then, 
you just hit it home, and I’m like, “Damn!  Okay, I get that.”  That’s what’s up.   
 
IR1: Because even I think those authors or whatnot don’t have a hundred percent 
of the facts.  I’m assuming that everyone at the Constitution Center kind of 
does… 
 
FG3R8: I agree.  Because when we did that open forum and you were our 
moderator, we would give you an answer.  And some groups, it was, “Okay, next 
group.”  And then it was another group where you would – like my group, you 
would ask us, “Expound upon that.  Like, explain a little bit more.  What do you 
mean?”  And then you would throw a question back at us.  And I thought that that 
was very helpful.  
 
Storytelling helps learners build understanding from fractured knowledge to a 
deeper understanding. The use of storytelling builds connections between history and law 
to develop understanding. Storytelling is a more compelling and active way to learn and 
helps learners stay engaged by creating humanity around the people and the law. It tells 
the real story of the past by giving the learner the full picture of the social, political, and 
environmental context, which at times includes facts learners never learned. Thus, 
storytelling helps build a broader understanding of contemporary issues as well as a 
richer understanding of the justice system as a whole.  
IR5: So, going around to the statues and going into each of the specific things, 
that really helped me, personally, to really understand what – like, how history 
has gone and everything like that.  It really helped me understand the importance 
of the past and then how it can connect to the future kind of thing.   
IR1: Like I said, I said before I think that the whole slavery portion of America or 
I guess when it changed over from how coloreds can only do this as opposed to 
what white can do that.  But how they separated everything and then they, I guess, 
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brought it together […] I guess learning about other people’s individual rights 
actually opens their eyes to realizing what their rights are, too.   
 
The use of storytelling helped build empathy for others by allowing recruits to 
reflect on how rights were fought for, and then allowed recruits to take their established 
values and motivation to protect and apply that to protecting everyone’s rights.  
IR1: Yeah, yeah, yeah.  It definitely changes.  Because not only – I want to say 
it’s not only your rights that you’re protecting, but now you’ve got to protect the 
rights of the person you may be arresting or you maybe get in an altercation with.  
But now it’s kind of – it’s not your mother or your brother or your sister, it’s just 
some random Jane or John Doe that you have to treat exactly the same way you 
need to treat yourself—or, you know, how you should act is exactly the same way 
you need to act when you’re interacting with the community.   
 
FG1R: I liked it.  It kind of does show where the formation came from of police – 
or policing in any society, really.  And it kind of shows, looking now where we’ve 
gotten to and what’s changed and what events have caused us to change the way 
that we do certain things.  So, I mean, I guess it does help in a sense like that 
because now you can look back and be like, “Okay, this is why we do it this way, 
because this happened.”  Instead of it just, “Oh, this dude wants to tell me that it 
has to go like this, so I guess it’s going like this now”; there is no real reason, just 
they want it done that way.   
 
A few recruits felt that people either have a natural tendency to protect individual 
rights or they do not. Storytelling can clarify that quality in a person but they must be 
born with it or gain it through loss.  
IR4: Honestly, some, but not all.  Because we are all different.  Like, I don’t think, 
for me, I don’t think it created new protective of rights because I have always 
been that way.  I already had that.  So, I feel – I honestly feel like you either have 
it or you don’t.  There is no way you can really – unless something traumatic 
happened in your life where you’re just like, “Whoa!”  And you have to maybe be 
down to be brought back up or something – you either have it or you don’t.  I’m 
just a firm believer in that.   
 
FG3R7: No.  Because you either have it or you don’t.  Either you were born with 
the ideals of it and you respect it, or you don’t.   
FG3R8: No, I agree with her... 
 
FG3R7: It’s...generation, I don’t think...with anything with history, as 
generations pass on, they become looser.  They’re not as – vigilant in knowing the 
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history and knowing the background.  You could tell them anything, and they’ll 
accept it for the most part unless there’s something that really sticks out that 
makes them question it.  Even with our group; you had a bunch of adults – I like 
to think of everybody as an adult – half of them weren’t interested.  I was like, 
“Shut up...because my...all right, listen; I need you all to be quiet.  Like seriously 
this time.”  So, if it was hard to keep their engagement, imagine what it will be for 
each generation that comes through.   
 
FG3R7: It’s our education, it’s what’s being taught in schools and what’s being 
instilled. 
 
FG3R8: It has to be instilled… 
 
FG3R7: Then, if you haven’t had to really – feel like you had to earn a right to 
something, you’re not as prone to really want to learn about it because you’ve 
never had it taken away from you or never had it challenged.   
 
Learning through storytelling gives a broader understanding of why things are the 
way they are and where the foundations of behaviors in society were developed. 
Storytelling gives background to the learner. This background builds understanding for 
the learner and an appreciation for why things are the way they are. It legitimizes the 
present by giving context to the past and builds an understanding that provides a stronger 
foundation of knowledge.  
For storytelling to be effective, it must remain focused, practical, and give the 
learner an opportunity to hear from others and peers. The recruits enjoyed a mixture of 
theory and practice. Storytelling has to complement prior knowledge to build this deeper 
understanding. However, the stories must remain at a reasonable length and duration for 
learners to stay engaged and learning. The storytelling must relate the historic story 
directly to current practical knowledge for the learners.  
FG2R: There’s people that weren’t – some people weren’t paying attention, but I 
don’t know what their agenda is, but maybe, like – maybe if it was open, more 
interactive, or whatever, I thought – I mean, I thought the part where we all talked, 
that was – everybody had people’s attention when they were talking on the stage 
with open mic and stuff.  So, it was good.   
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FG1R: Ask about old stuff, but it’s not really – like you’re not going to be basing 
how you do your job off of that.  You’re going to deal with what’s in front of you.   
 
FG2R: Yeah, I definitely agree with that.  I think that definitely, the group 
dynamic stuff is a lot better.  Because, I mean, it can get boring for anybody, 
really, when you just go from station to station and one person talks for 20 
minutes at a time.  It can get boring for people.  But...group dynamic and like 
putting stuff in different situations, I guess, like instead of going from station to 
station to station, we went from like a station to the group dynamic to the station 
to something else, I think it was good.  You got to change up to keep people 
interested.   
 
FG3R9: The only thing is that you might have to do a temperature check in the 
future because I don’t mean to be rude, but maybe the future classes might not 
have as much education… 
 
Impactful storytelling must move the learners emotionally; the stories must be 
revelatory to the learner and tell a deeper moral outcome. Several recruits recommended 
we teach, “Like they do in church,” referring to the stories told in churches that have a 
moral message and a lesson to learn. They also reported enjoying the stories that gave the 
historical giants flaws and showed their humanity, giving listeners a chance to see what 
they would do differently. The recruits suggested that this technique made the history 
come to life and humanized the case law for them. They also shared that primary sources, 
visuals, and images helped tell, legitimize, and support the stories told.  
IR1: And it actually seemed like it anyway, just like the whole – like when you 
handed out those papers.  Again, going back to the papers and you’re just like, 
“Wow!  That really happened?”  But you – I don’t want to say you, but for me, 
and when I was going through public school, it was just kind of Martin Luther 
King and Malcolm X, that’s all you were ever told about – and Rosa Parks, that 
was it, you know.  But when you start talking about the different marches that 
they had and what they were for, you know, it opened your eyes a lot.   
 
FG3R7: Yeah, the background that you came with and the values that were 
instilled in you – you can actually get little bits and pieces from it when you guys 
were telling the stories. It kind of just brings you back to the moment like, “Oh, 
like, okay, yeah.  I get it.”   
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FG1R: Mine was Selma because – how you talked about they went over the 
bridge and the sheriff on the other side had a badge or a sign on his chest that 
said...  
 
FG1R: Never, yeah.  That stuck in.  I kind of know that happened... 
 
FG3R7: Actually, I grew up learning that way, so for me, it kind of was like…  
 
FG3R9: Well, you’re religious, right?  To a degree… 
 
FG3R7: Yeah, I’m very religious.   
 
FG3R9: And you are, and I am, so parables are a part of learning. 
 
FG3R7: Because you hear so much about the history but not about the person. 
[…] Yeah, that makes it more human [concurrent/unintelligible] […] Yeah...but 
they’re not free from [unintelligible]; they made these prominent moments in 
history come to life and they were responsible for a lot of things that have taken 
place, but I want to know really how they were.  And you were able – all of the 
speakers...were able to give us little bits of pieces so we...okay...just like us.  They 
had their...but they were really good at what they did.   
 
FG3R8: I agree.  Especially with the humanizing part with the, for me, was the 
case law and the photographs.  You mentioned that in one of the photographs, one 
of the women – the cops in that photograph – and that police officer in that 
photograph, she came through to the center.  And I’m like, “Damn, it wasn’t that 
long ago.”  And I always seem to lose focus of that sometimes.  Like, it wasn’t 
that long ago.  Fifty, 60 years wasn’t that long ago.  And I thought that that was 
just so interesting and to like – it just humanized that photograph for me even 
more, and the police officers who were in that photograph.   
 
FG3R9: Yes, ma’am.  It wasn’t one thing or the other...but, it was just, you find 
out who these people really are.  And realizing that, like, not to be like that, how 
we’ve grown as a society where like the one guy was taller than you and I. I was, 
wow!  Like – I mean it’s just silly little biological things that kind of – like by 
humanizing them I can’t say it enough – is them as human beings.  I’m 
sure...some of the negatives, but… 
 
Experiential storytelling: Hearing from the source and practical learning 
through storytelling. The key aspect of this experience for the recruits was their 
interaction with Philadelphia high-school students. The recruits first engaged with a 
group of students via video recording; the students told their stories about police 
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interactions and their perceptions of officers, both locally and nationally. After the 
recording was viewed, a different group of students engaged in a conversation with the 
recruits. They shared their stories and engaged in an open dialogue about the role of 
police in today’s society. The setting was neutral for the recruits and the students, since it 
took place within the museum. However, the students acted in the roles of facilitator and 
storyteller, which was an uncommon experience for most officers and students, who do 
not usually have this authority and control over the conversation.  
FG2R6: I think the whole – the aspect when talking to the kids.  And just having 
a better overview with community police and just, you know, letting the 
community know we are there for them.  You know.  And it’s just not – I mean, a 
lot of people got different aspects on police – on police officers and it’s just like 
to get the point of view of the kids and know that they’re really getting fed 
misleading information and for us to pretty much give them the information that 
we’re pretty much like we’re not here to be the bad guy.  We’re actually here to 
help, you know.  And I think that was the biggest part that I actually got that’s 
going to affect me later on down the line.  Because there’s a lot of people don’t 
really know – like a lot of young kids nowadays only see the bad.  So, I mean, I 
mean, for them to get an experience from us, like, “Why do you want to be a cop?” 
and stuff like that and me having kids, I’m able to impact my kids as well and also 
kids in the community.   
 
FG2R: No, just having the kids come in here with the community things, because 
you’re at the academy for so long that even if you – say if you came in here and 
you didn’t like cops, do you know what I mean?  You get a more of an 
understanding of – you have like a one-track mindset being here every day and 
constantly training – you kind of forget that the public perception is not always 
good.  So, when those kids came in, I didn’t really know what they were going to 
say.  I was like, “Oh, crap.” When I was a kid, I was like, “F the police.”  Do you 
know what I mean?  Like, that’s how I was, you know.  Especially around here.  
So…but it wasn’t that bad.  If anything, that was the one that I think would affect 
my job, yeah.   
Overall, every interviewee and focus group member commented positively about 
their experiences with the storytelling delivered by the high-school students. It was the 
highlight of the recruits’ experience because it married theory with practice. It allowed 
the recruits to hear what students think of police and it gave them practical knowledge 
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and experience that will directly benefit their fieldwork. Furthermore, helping kids is 
what motivated many recruits apply to become a police officer.  
IR3: It all goes back to those high-school kids.  They left a mark on me that I will 
never forget.  And I wish we had more time with them, I really do, because it’s 
nice to get into a little heart-to-heart to see – I want to see what they have to say 
because they have such a bad image of police sometimes.  I want to change their 
mind.  But I just think about those kids, and hopefully, I can help people just like 
them, May 26, when the day comes.  But, yeah, I just wish I had more time with 
them.   
 
IR5: Probably the last session where we had the students from the high school.  I 
believe it was, came over, and they were talking to us and everything like that.  
And just hearing the different personalities that they have and their different 
experiences and how they’re mostly down in like North Philly and there are a lot 
of areas and I have only been up here in the Northeast, so I don’t – I have an idea 
of what it’s like down there, but like at the same time I don’t because I’ve never 
really been down there for a period of time.  I would always go down for Phillies 
games or something like that.  And, then, just – so I stay up here a lot, but I 
thought that was really interesting to hear different views of how they perceive 
police and how they perceive how the police actually work and everything like 
that, so, I thought that was really interesting... 
 
Empathy-building for the future community. The participating police recruits 
also desired a practical experience with the community they will serve, and their 
interactions with the students were just a small sample. Hearing the students’ stories gave 
the recruits understanding and insight they desired; in many cases, it was an “eye-
opening” experience that gave them a taste of the world they were going to walk into, not 
only from the point of view of the police academy.  
IR4: Like I said, just talking to the kids and understanding their perspective of the 
cops.  Even on the video, just hearing their different stories and their different 
interactions with police, you know, that right there is different.  Like I know from 
personal experience, if like I was over in Afghanistan; if I did one thing to – let’s 
say if I’d seen a kid and I like shoved the kid out of my way, you know, in their 
minds, we’re all bad.  We’re all wearing this uniform; we’re all bad.  So, I totally 
understand it because we get that over in Afghanistan.  So, you know, here, it’s 
pretty much the same thing.  If you got that one cop who’s a jerk, to let’s just say 
this juvenile, what makes you think this juvenile don’t think – not think we’re all 
like that until you show them that mutual respect that you know, the pleasantness, 
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“Hello, how is school?”  You know, do things in the community.  That’s when it’s 
going to change, so... 
 
IR6: Definitely – the meeting the high-school kids.  Because I’m from 
Quakertown.  Like, I never – like, the diversity that you see in there, I’ve grown 
up, I didn’t really deal with that.  Like everyone was sort of – like, you don’t hear 
issues in Quakertown of, like, people fighting with police or hating police – I 
mean, a little bit, but […] Like, high-school kids here, they’re making it seem like 
they’re kind of scared of police, not respecting them – not them personally, but 
like sharing stories.  It was just like a culture shock, kind of...You have to be 
ready for it, though.   
 
IR4: When I get out.  It will have more of a connection when I get out.  Not here.  
Because here is a sterile environment; you’re never on your own.  Once you get 
out of here, you have to know how to interact with all different types of people.  
And bringing in the kids, you know, we got that one little taste, you know, but 
yeah, so, when I get out of here, definitely.   
 
FG1R1: You mean law enforcement – police officers, yes.  And for me, that was 
a great experience just to see what different neighborhoods – it’s like culture 
shock to me because I’m from Montgomery County, so I don’t really have a 
reason to go to Kensington, do you know what I’m saying?  And, then, my 
girlfriend’s father is a police officer, so he kind of like opened me up to this world 
of policing.  And I like helping people, so...   
 
IR6: And she was telling stories about police in her neighborhood that don’t 
follow the rules and just do whatever they want, like pull people out of the cars.  
And it’s just shocking to hear, because I – yeah […] The kids, each one had a 
different opinion on police, too.  So, it’s just, you have to treat everyone the same.  
You just have to be aware that people could have a bad experience before and if 
they’re a little nasty with you, you don’t know what they’ve been through.  It’s 
just take everything with a grain of salt.   
 
IR5: I think that was one thing that really connected – that really got a lot of 
people there, like, oh, wow!  I actually – really like that.  I like listening to these 
kids and saying – listening to what they had to say kind of thing, like, just like 
spacing that out to where we have more chance to really talk to them.   
 
A few recruits connected with the students because they recognized their own 
background struggles. The recruits expressed a need and desire to help fix the disconnect 
they see within communities. They wanted to understand more from the students so they 
can pinpoint the problems they do not fully understand. 
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IR6: It was the high-school girl that was in our group – she was just saying how, 
like, whenever she’s pulled over or her brother is pulled over, they’re scared, 
like...  And then, like, another guy in my group, he’s an older guy, and he was 
arguing with her saying, like, that’s why, like, “Because you guys argue with the 
police” and this and that.  And it just seemed like very ignorant what he was 
saying and I’m like – I just felt like she was putting us all – like talking to us all 
then like as we were – if we were him.  Like, if he thinks that, then we all think 
that.  Then, there was other people in our group saying like, “No, she’s right.”  
And like we all kind of turned on him.  Like, no, we understand what you’re 
saying and...  But it’s just like people being scared and… 
 
IR8: Yeah, I understand because I experienced the same thing.  Like, I went to 
Girard College, which was a private boarding school.  So, coming home from that 
environment to my environment in North Philadelphia, you have to, there’s a cold 
switch that you have to do.  And sometimes, at a point, you get tired of it, and 
you’re just like, “You know what?  It is what it is.”  And he was telling us, I think 
we had the same young man.  And he was a remarkable young man, very bright, 
and I see him being like a champion for the future, for the next generation that’s 
coming up.  He was saying like, you know, “I’m at school, and I’m one way, and 
then when I’m home, like, I have to remember that I have to – I have to still 
protect myself.  I have to still, you know…” He says he’s one of the nicest people 
at school and always with a smile, but at home, he don’t smile, he don’t smirk… 
 
IR7: Well, I can’t say everybody, but the bulk of us have to turn the cold switch 
off, you think about it… 
 
FG3R7: And I think [concurrent/unintelligible] for each of the kids if they could 
write down some of the concerns that they have in their own community, and they 
can even question us, like, “What part do you want to play in making this 
different?  Or what do you hope to play in making this different?”   
 
FG3R9: And it at least gives them – that gives them a good takeaway where, you 
never know, they might themselves, or they might talk to their friends, like, “Hey, 
you know, we went there, and we had some questions for them to get an honest 
gauge on where their heads are at” because again, we’re not jaded yet, so what 
goals do you have, how do you… 
 
FG3R8: I was impressed, but I wasn’t shocked.  I expected that.   
 
FG3R7: I think she was of Spanish origin, and then there was a young black male.  
And at first, she really came like, “I don’t like you.”  But she told us specifically 
why.  But when she got to speak to everybody and hear like how our personalities 
were, she was like, “Wow, you guys may be the new face of the P.D.,” because 
we’re younger – I mean, I’m not super young, but… 
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The recruits want more of this type of experience with youth that allows them to 
listen to more and different perspectives. Recruits saw this practical experience as the 
most valuable part of the training. They repeatedly requested more student perspectives 
and a longer exchange. 
FG1R1: Yeah.  I feel if you could hear from more than one, we could kind of get 
more of, like, what they think.  Because we were limited to the one person’s view.  
Like, I want to hear all the kids, do you know what I’m saying?  So, that’s just a 
suggestion.   
 
FG3R7: I guess what I’m saying is the ones that are in the rougher neighborhoods 
that go to the rougher schools – because you could have children that live in 
rough neighborhoods, but they have the motivation, and they have that 
determination, and they get put in a good school, but out in my neighborhood...I 
would want to target someone that doesn’t have the same outlook as him, and 
there’s a reason for it.  Ignorance is bliss, and...you actually get to talk with 
people firsthand, and remember we haven’t been tainted or jaded by the job yet, 
so we’d probably be the best ones for them to talk to because we’re going in with 
a positive mind frame of what we want to do for the community, what we want to 
do for the kids.  We’re not 10 years, 12 years, they’d be like, “Oh, F- this, like, 
I’m tired of it.  Nothing’s getting changed.”   
 
The students told their stories and gave their opinions on policing in America, 
which gave the recruits an understanding of younger people’s perspectives and began to 
build empathy and understanding within the recruits. The experience gave recruits an 
understanding of what teenagers think about police officers and practical ways to solve 
the police-community disconnect and trust breakdown.  
Story-sharing to understand peers and perspectives. Story-sharing about 
justice and fairness was a key session within the recruits’ experience in the PIAMPU 
training program. Overall, the recruits had a lot to say about this session and had a strong 
desire to share, but they also wanted to hear what their peers thought about this topic. 
Recruits shared the second most comments about this section. The majority of recruits 
enjoyed this experience, but not everyone shared that view. They enjoyed that they could 
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share their stories and opinions without the trainers’ watchful eyes, and they also enjoyed 
having the opportunity to hear from their peers. This experience focused on the theory 
behind policing in America, and it was the place in the training where many recruits 
expressed their values. They reflected that they were very interested in participating in 
this activity because of the story-sharing by peers on the bigger-picture concept of justice 
and fairness.  
IR5: I don’t think it, like – like, through all the years of school and everything 
like that; I kind of had a good understanding of it and everything like that.  I think 
it was just, like, hearing other people’s opinions about it kind of made you think 
about it and everything like that.  But I don’t think it really, like, dramatically was 
like, “Oh, no!  I was completely wrong about that.”  It just – it like broadened 
what you thought and kind of like, “Oh, well, that kind of makes sense” kind of a 
thing.  Like it all kind of connected. […] Yeah, because it was what we thought 
and what we perceived – what we’ve been – like, everybody has different 
experiences through schools and schools teach it a different way.  So, kind of 
bringing that all together and having everybody say, “Oh, well, this is what I have 
learned; this is what we have learned.  This is what we understand it, and this is 
what we are learning in the academy in general.”  So, I think it definitely brought 
it all together. […] At that moment, yes.  Because it was kind of like, again, it was 
kind of drilled into grade school, high school, college – I had to take a U.S. 
history class, and it kind of like all brought it together where we were able to 
really understand what those words were, so it was like, “Oh, well, it means this, 
this” – like it was really, it like almost popped right up in your head.  So, you 
were like, “Okay, this is what it was.”  But I think, like, at the same time, it’s like 
you knew what you wanted to say.  You know – it’s your beliefs.  This is what 
you perceive, and you know whether you’re right or wrong, this is how you see it, 
and you want your, again, you want your voice to be heard, so... 
 
IR6: Sharing stories and just like experiences and opinions, like, I felt like we 
could actually talk amongst ourselves because we didn’t have instructors around 
there… 
 
FG3R9: I liked the group interaction when we had the different questions, and 
they came together why we would handle certain things the way we did. […] 
Yeah, yeah, don’t worry about it and it’s just – and maybe the instructor – the 
instructors weren’t in there, right?   
 
IR2: I guess during the discussion, you know, our wheels were turning – when 
my wheels were turning a little bit on just like whether – because I never really 
found a difference between justice and fairness.  So, I guess it made me think 
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about the system a little bit.  And, like, where it was flawed. […] I think my group 
was like, we had a lot of minorities, it was like all minorities, people – you know, 
women, African-American, Hispanic.  So, it was like – ours was like kind of 
different than everybody else’s.   
 
FG1R: I was all right with both of them.  It was nice to be able to be in that 
smaller group and talk amongst ourselves and see what we thought as a group.  
But for the most part, the people that we were grouping up with were people that 
had similar views as us.  So, once you expanded – I mean, like they were saying, 
there was still some diversity within the smaller groups, but once you got into the 
bigger – the big picture and looked at all the groups overall and listened to all of 
them, it was kind of like, “Okay, I didn’t look at it that way.”  So, I mean, it really 
does help you look at it in a different light than what you’ll look at it normally, 
just from your perspective.   
 
FG1R: Look and be in that person’s shoes...just think about... [inaudible] 
 
FG2R: Well, with the whole justice and fairness, I think, for me, it opened me up 
a little bit more because hearing everybody else’s opinion or...experience; it 
helped me understand like, okay, I’m not the only one thinking like this, you 
know, so I think that tour was pretty nice.  I enjoyed that because it opened me up 
to know that other people are thinking just like me, you know.   
 
FG2R: They just had completely different opinions, and it was cool just to kind 
of see, like, you’re like he’s not technically wrong, and he’s not technically wrong, 
but both of their opinions are a lot different, so it’s kind of cool to see.   
 
FG2R6: Yeah, their personal stories around it. […] It taught me, like, everybody 
wasn’t brought up in the same type of neighborhood and the same type of 
environment, around the same type of people.  And so, I mean, it’s just like for 
you to get a broad view of, you know, let’s just say me.  I grew up in North Philly, 
so you know I was around a lot of different races and stuff like that.  And for me 
to just explain fairness and justice, I can pretty much go into stories.  A person 
that wasn’t brought up in the same neighborhood as me probably won’t have the 
same stories as me, but probably will have another inspirational story that 
happened to them.  So, I think that overall gave everybody a broad view of all 
right, this person grew up there, this person grew up there, and you’re like able to 
understand and know what they went through between the justice and fairness 
system.   
 
FG3R9: Yeah, no, that’s the best part of being here is like learning each other, 
and not to be in the box.   
 
FG3R8: It was just us communicating with each other and then learning the 
different perspectives of our counterparts and, in some respect, it was from the 
classmates that, you know, we didn’t know prior to – like having a moderator 
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there to challenge our answers and just keep us on our toes with thinking because 
we had a very simple answer for one of the questions that I literally think – this 
was our speaker, and he literally just said like one sentence.  And, then, you were 
just like… 
 
FG3R7: “Expand on that.”   
 
FG3R8: Yes.  And he kept going and kept going and like the whole time we were 
like, yeah, we pretty much agree with everything that he’s saying.  And it was 
crazy to see that because then I’m starting to look around the room sometimes and 
you guys, some people were nodding in accordance and then you have other 
people who were just like, nnnn... and you want to hear what they have to say, but 
minus – we didn’t have enough time for everything but it was, I think you 
know… 
 
FG3R9: It’s good for a debate.  Like, open it up as a debate.  I mean, could it get 
a little heated?  Sure.  But I mean, we all know we have a code of ethics – our 
own code of ethics— 
 
One limitation of the exercise to which the recruits referred was the group size, 
which caused them to be distracted at times, when they desired a more intimate 
experience. However, that was not the only limitation. Not everyone's values aligned, 
which caused both an increase of interest from recruits to hear different perspectives but 
also increased worry among other recruits. Four recruits noted that people who had not 
felt this loss of rights at times in their lives could not understand how to protect rights 
because they did not know what it felt like to be denied these rights. It was at times 
difficult for the recruits to hear others’ perspectives, but they found the experience forced 
them to think about the system as the whole and that even in small groups, people have 
different perspectives. Recruits commented about how the conversation was occasionally 
uncomfortable and at times controversial, which kept them engaged and active.  
IR3: Hmm, let’s see.  Maybe the justice and fairness part where we broke up into 
groups – I think a lot more people had different things to say.  Because we have 
one spokesperson, but a lot of people were like bickering.  Not bickering, but I 
feel like they had something to say.  Because everybody has something different 
to say.  Everybody’s opinion is different.  Honestly, as simply as, if you probably 
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had more time with the justice and fairness part just so more people can talk.  Not 
for me, I was fine with it.  But I think so because everybody has something to say 
and there’s a lot of us.  There was 90 of us or whatever it was?  […] I like both 
because everybody had something different to say.  Nobody really said the same 
thing.  Even if was completely wrong, it’s still nice to hear something different.  
So, I don’t think there’s a wrong answer, everybody thinks a different way, so I’m 
very unbiased, I just… 
 
IR4: No. The least would probably be when we went back in the auditorium.  
And I grant people had their different opinions.  And one person spoke for the 
group, and I forgot the question, but it was basically, do you think things are 
almost like equal or something like that now?  And, then, I didn’t like that – I felt 
like that was too – that was too – it was a little controversial.  You know, like I 
felt like that you know, in that moment, you could look at that person, and 
because they feel this way, that group of people and you’d be like, yeah, I might 
want to stay away from that.  So, that’s, oh, you could judge them like, oh, well, 
they’re going to be like that when they hit the streets. […] No, it wasn’t tense.  It 
was just like, you know, you find yourself judging a classmate. […] because at 
one point, I saw a group up there and the group of people was all white males.  
And I was like, hmm.  I’m thinking to myself, “No, of course, you’re not going to 
think it’s changed” – you know, I’m playing scenarios in my head […] I think you 
guys are doing a great job, so I don’t recommend anything to be added.  But I said 
my one little gripe, you know, just the group thing.  I feel like it should be, yeah, I 
don’t know...and maybe talk, give one or two people, not just all like group of, 
you know, men standing up there.  And I was like – and that’s not even for 
different races.  That could be for, what is it called?  I can’t even think of the 
word right now.  For feminism, too.  Like you—Yeah.  That group of males 
standing up there, I could look at them like, man, they don’t want to see a female... 
you know, it’s just… 
 
IR6: I guess like justice and fairness, just hearing everyone’s different opinion 
on it, you realize like not everyone thinks the same.  And then you hear other 
people’s explanations; you’re just like, oh, they could be right; like, that makes 
sense.  So, you just have to take everything with a grain of salt.  Like, you can’t 
just have your own opinion.  You have to accept and understand others.  And, 
yeah, pretty much even towards the end of the day, just hearing even that video, 
the YouTube video that you guys played […] Maybe that the justice and fairness 
thing make the groups a little bigger or smaller – like, make them smaller, so you 
hear from more people.  Maybe people couldn’t say that they wanted to or 
something.   
 
Overall, the recruits enjoyed sharing their stories and hearing their peers’ personal 
stories. They were aware of the similarities and differences among recruits’ opinions and 
how the background of the person sharing the story helped explain why he/she thought 
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the way he/she did. They enjoyed sharing “the why” and that they had to be honest. The 
experience gave the recruits a chance to see the justice system from someone else’s 
perspectives and gave them insight into a deeper understanding of their own beliefs about 
justice and fairness.  
Theme Two: Storytelling to Build Understanding  	
This section explores how the techniques described above had a clarifying and 
linking quality to instruction. The storytelling techniques complemented and supported 
learning within the academy by giving the content and case law a foundation in time and 
place. The NCC’s artifacts and location allowed the content to be supported and validated 
for the recruits.  
Storytelling fills in the timeline and backstory and lets recruits see the big 
picture. Participants discussed feeling the experience they had in the PIAMPU training 
had a natural flow and helped them make sense of what they were learning at the 
academy. The recruits expressed their opinions on how storytelling helped give the 
learners a frame of reference for the knowledge they brought to the experience.  The 
storytelling experience complemented and enhanced their academy knowledge and prior 
learning, providing it with a foundation by introducing a timeline and supporting history.  
IR3: It was just like a nice, continuous flow of what you guys did. […] Bill of 
Rights, the Amendments, we went through all of them.  So, kind of it overlaps, 
which is nice because it’s like a little refresher in a different way, a little like a 
boring PowerPoint setting where we sit in the classroom.  It was different.  But 
yeah, it falls on top, like, the Bill of Rights, the Amendments – the Fourteenth 
Amendment, all of them.  It kind of clicks.  
 
IR5: I kind of had a good understanding of it and everything like that.  I think it 
was just like hearing other people’s opinions about it kind of made you think 
about it and everything like that.  But I don’t think it really like dramatically was 
like, “Oh, no!  I was completely wrong about that.”  It just – it like broadened 
what you thought and kind of like, Oh, well, that kind of makes sense” kind of a 
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thing.  Like, it all kind of connected.  […] That really helped me personally to 
really understand what – like, how history has gone and everything like that.  It 
really helped me understand the importance of the past and then how it can 
connect to the future kind of thing.   
 
IR2: So, I guess it made me think about the system a little bit.  And like where it 
was flawed.  […] Time is just a good – a helpful thing to have.  […] And it was 
like nice little timeline, so you could just walk and… 
 
FG1R: I like the timeline.  The history, you know […] I think absolutely because 
there’s people in here – I don’t even know, maybe in our class or in our platoon 
that probably didn’t even know that.  Didn’t even know the Bill of Rights or 
didn’t even know the beginning of that stuff.  I don’t even know some of that stuff, 
you know.  And I think they might not teach it here in-depth because we have to 
kind of move along.  But there, it was perfect because, like, it kind of really shows 
you where everything begins.  And they kind of really hammer that in, like, that’s 
the whole purpose of the police department is the Constitution and everything else.  
And I think that’s just an added layer of education, I guess.  […] Look and be in 
that person’s shoes...just think about... [inaudible] 
 
FG2R5: I don’t think it altered anything, but I think, like I said, I’m 30.  And the 
last time I did anything close to that was probably like 15 years ago, do you know 
what I mean?  So, it’s always a good refresher and it kind of helps you have a 
little bit a pride of where you come from.  And you’re like, you kind of forget, 
like, “Oh, shit man, like I’m from Philadelphia and this is awesome.”  And not 
everybody really, like, gets to live that experience.  So I think it was cool.  But did 
it alter my opinion or anything?  I don’t think so.  […] Yeah, just complemented it 
in any way.   
 
FG3R8: Right.  I think that the open forum idea is really great.  I think that if you 
guys can do something with that, make it like, extend it a little bit longer, I think 
that that’s really great.  And I think that the case law was pretty good, too.  Only 
because, I don’t know, I just love black history, and I love learning about the 
history behind those photographs; like, that was really dope.  So I think that those 
three things were pretty good and that’s how it can be applicable to our future 
only because you have to know what the law that you’re enforcing – you actually 
have to know what it is and know the history behind it, so... 
 
The experience gave the recruits an opportunity to explore a timeline and stories, 
but they requested more time for free exploration and examination of the backstory 
though free-choice museum exploration.  
IR1: Yeah, absolutely.  Obviously, you have to walk around, but as you’re 
walking, you know, we went to certain areas.  I think – well, maybe not for the 
75		
	
class, but if I could actually stop and see every individual thing, then definitely.  
Then definitely, it would open – I guess open your eyes and give you like an 
insight of what actually took place instead of what might have happened, I guess.   
 
The experience allowed recruits to connect and compare history to today’s 
reality. The participants expressed that the historical context helped explain why we are 
where we are today and how this situation will affect them once they leave the academy.  
FG1R: I liked it.  It kind of does show where the formation came from of police – 
or policing in any society, really.  And it kind of shows, looking now where we’ve 
gotten to and what’s changed and what events have caused us to change the way 
that we do certain things.  So, I mean, I guess it does help in a sense like that 
because now you can look back and be like, “Okay, this is why we do it this way, 
because this happened.”  Instead of it just, “Oh, this dude wants to tell me that it 
has to go like this, so I guess it’s going like this now”; there is no real reason, just 
they want it done that way.   
 
FG2R: I just know that, I mean with more individual rights coming about, it’s just 
going to change the way policing is.  So, I mean you’re going to look at policing 
back before Civil Rights and after Civil Rights, and it’s going to be a lot different.  
But I mean as far as like – I mean, you can look at that, and you can understand 
how individual rights were before Civil Rights, but the rights that people have 
now and what you’re going to have to enforce and do out there.  So, it’s – I mean, 
it’s good to know… 
 
IR3: Just with everything else going on these days, it’s so hard.  It’s just how you 
guys presented it.  Like, what led up to what we are today definitely is an eye-
opener when you see it in a museum sense, especially with people like you that 
know so much about it and people like me, that I’m like, eh, not so much.  But it’s 
nice.  
 
IR5: I think it does because it really shows you what – like, some people come 
here just to be like, “Oh, I want to help the community.  I like talking to people” 
kind of thing.  But I think with this, it really helps you understand where times 
have come and how you can actually make an impact with your position and how 
you interact with people and how they interact with you.  It really shows you that, 
like, there’s different ways of how it could – how it has grown into what it is now.  
I think that that part like really connected us – understanding and saying, all right, 
this is what we’re enforcing, kind of connecting it all together and saying how 
important this job really is and how it’s not meant for everybody…But, like, for 
me, it was kind of like it all brought it together.  Like, I understood that what I’m 
learning and what’s going on out in the world right now is very important, that it 
really changes how humans deal with other humans and how they interact and 
everything like that.  So it kind of just made me realize that this is how far we’ve 
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come.  Think of what we could do in the future if we really continue.  We take 
from the old times, and we take from now and when we go and say, “Hey, maybe 
we can change this or do this.” You bring it – you go back to the very beginning 
of saying, ”Well, this is what the founding fathers established.”  Maybe we can 
change it a little bit to make it fit today kind of a thing.  So, like bringing it all 
together.   
 
IR6: Yeah.  But it was just, like, it actually felt like – it just puts two and two 
together.  You always heard about it in school, but now actually seeing the 
documents and, like, the actual room.  But it was cool. […] And she was telling 
stories about police in her neighborhood that don’t follow the rules and just do 
whatever they want, like pull people out of the cars.  And it’s just shocking to 
hear because I – yeah. […] Yeah, because there’s older people in our class, like 
thirties, forties.  But I consider myself younger, and there’s like 22-, 23-year-olds 
in there.  I’m not – like, I didn’t know the laws.  Like, I didn’t know history that 
well.  Like, you all – some people just think that’s how it always – like, right now, 
that’s how it always was.  Like, it’s good to see where it started, how it evolved, 
and just to remember things that happened, and maybe that’s why some people 
have bad blood towards the police or things like that.  Like, it’s just more 
information to learn and if that makes any sense. […]  Yeah, like it always wasn’t 
this way.  Like, things happened.   
 
IR1: I think anything involving the Constitution plays a big part in police work.  
Just, especially some of the most important amendments, I guess that are, that 
affect us – to bear arms, your freedom of speech; especially nowadays what’s 
going on out there.  So I think when the, I guess the tour guides, are what you 
guys would be considered?  I guess go into that and actually point that out.  It 
kind of like, oh, that’s right – like that’s – I’m trying to figure out how to word it 
here properly.  But it’s – I don’t know, I just feel like it’s – the Constitution is – I 
think all police departments should go.  Anything that’s in the area that could go, 
I think should definitely go.  Especially with the protests that are going on now, 
you know, what’s they’re protesting for.  But I mean, overall, I mean – I think 
plays a huge part in police work, so... […] And then, when you look at the past, 
you’re like, “Wow!  We fixed this once, now we have to fix it again.”  I read a lot 
of fake news and real news, so when you read both, you’re like, ”Wow, is this 
really what these people think?  This is what people actually report?”  Like, this is 
nuts.  […] I think there’s definitely – there’s certain things that I think – when it 
comes to maybe justice, certain things probably could be changed. […] Well, with 
fairness, I think certain things we kind of look at it as, well, this is – hmm, I’m 
trying to think here.  You may look at one thing and be, “Oh, well, that’s pretty 
fair.”  But I think someone else may look like at it, “That’s not fair at all.”  So, I 
think that’s kind of where we’re at now in the country, especially with certain 
things that when it comes down to justice, I think certain things you know, me 
personally, I don’t see certain things happening.  Or the way they happen 
shouldn’t happen.  I think they need to be, I guess, stricter on certain things as 
opposed to others.   
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FG2R6: I definitely...back with what recruit FG2R7 and FG2R8 were saying is 
just a lot of people know they have rights.  They don’t know what type of rights 
they have.  So, I mean when it comes down to women being able to vote and stuff 
like that, people don’t really know how they got it.  But they just like – they just 
go by word of mouth.  Okay, I’m able to vote, but you know, it’s just like how did 
they go about it in history, okay?  What was the positive outcome, right?  How 
did they become able to vote?  Did they protest?  Well, how did they do it?  You 
know, like what – like, into detail what’s really behind it.  A lot of people just 
think it just happened, you know.  I think it would be helpful […] No, I think it 
would be helpful – it could help people understand the history on it and how 
everything just came to be together, you know.  A lot of people just think it just 
magically happened and nothing – no blood, sweat, or tears wasn’t put out to get 
these rights.  A lot of people just think it’s just like, “I have rights.”  But, I mean, 
yeah, you do, but do you know how you got these rights?  So, I mean I think it 
will be definitely helpful.   
 
The recruits were also asked if understanding the past would help police officers 
be more protective of those individual rights. They were asked if knowing the history 
behind the rights builds respect for rights. They answered that people either have a 
protective nature towards individual rights or they do not, but hearing stories can enhance 
what values already exist. 
IR1: They might have a little bit more respect for some of the rights, I think, so... 
 
FG2R6: Yeah, I think they will respect more of individuals and others… 
 
FG3R7: No.  Because you either have it or you don’t.  Either you were born with 
the ideals of it and you respect it, or you don’t.   
FG3R8: No, I agree with her... 
 
FG3R7: It’s...generation, I don’t think...with anything with history, as 
generations pass on, they become looser.  They’re not as – vigilant in knowing the 
history and knowing the background.  You could tell them anything, and they’ll 
accept it for the most part unless there’s something that really sticks out that 
makes them question it.  Even with our group; you had a bunch of adults – I like 
to think of everybody as an adult – half of them weren’t interested.  I was like, 
“Shut up...because my...all right, listen, I need you all to be quiet.  Like, seriously 
this time.”  So, if it was hard to keep their engagement, imagine what it will be for 
each generation that comes through.  […] It’s our education, it’s what’s being 
taught in schools and what’s being instilled… 
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FG3R8: It has to be instilled… 
 
FG3R7: Then, if you haven’t had to really – feel like you had to earn a right to 
something, you’re not as prone to really want to learn about it because you’ve 
never had it taken away from you or never had it challenged.   
 
The recruits had a positive interest in the use of storytelling at the museum to 
support and round out their understanding of the law and history of rights in America. 
They expressed how effective understanding the backstory was in helping them 
understand how the past affects the world today. It also helped them understand the 
reasons and logic behind today’s laws and people’s actions. However, many felt very 
strongly that an officer must have an orientation toward protecting individuals’ rights. 
They believe storytelling can only complement or enhance that natural protective attitude 
towards rights.  
Theme Three: Motivation to Become a Police Officer 	
This section examines the values participants bring to their experiences. The 
recruits bring their past experiences, beliefs, and upbringing to the role of police officer 
and training. The two roles cannot be separated and could be heard in every comment and 
turn of the dialogue. The opinions expressed are not only about recruits’ values, 
experiences, and knowledge, but also about their hopes for the future of the community-
police relationships and interactions. By examining recruits’ experiences as adult learners 
in PIAMPU, the researcher began exploring how their new knowledge was constructed 
and intertwined with their beliefs, upbringing, hopes, and fears for their future role in the 
Philadelphia community.  
The researcher initially explored the role of values for this study but abandoned 
the topic to focus on recruits’ experience with storytelling. Regardless, values became 
79		
	
clearly and strongly apparent through recruits’ statements. The participants operate on 
shared community and social values cannot be disconnected from their views on history, 
fairness, and storytelling. The two are interlocked, and rightfully so, for the field recruits 
are preparing to enter is one where values are essential to the enforcement of justice.  
Values and upbringing. There was a clear drive among recruits to help people, 
which manifested in their desire to become a police officer. This desire stemmed from 
experiencing positive role models in their lives, whether it was a parent, family member, 
or friend. The value of helping others was also demonstrated in their desire to be a 
positive role model for their own families and communities.  
IR5: Well, my parents were actually police officers for the City.  Yeah, my dad 
was a homicide detective, and my mom was actually one of the first female police 
officers for the City of Philadelphia.  And just hearing the stories and everything 
like that.  And they retired by the time I really understood what they were and 
everything like that.  But, like, hearing the stories and everything like that.  We 
have a lot of family members that are in – we have like – I have family friends are 
from the department.  One of my brothers went in through the military; now he’s 
a firefighter for the city.  So, just doing all that and just hearing all that, I thought 
it was really cool and everything like that.  
 
IR6: Since I was a kid, my dad, he’s a retired state trooper.  It’s just being raised 
in a police family, you see – you’re raised to respect the law, respect police 
officers, and to – like, seeing my dad help someone or good encounters with the 
police; you want other people to experience that.   
 
FG3R9: I had, like, people in the neighborhood and positive influences.  But 
nothing in the family.  I had an uncle, but it wasn’t like… 
 
FG1R3: Even when I was a kid I wanted to be a cop.  Never really tried anything 
else, like education-wise, that would work out for me.  I always knew I was going 
to do something that was somewhat labor-intensive to an extreme.  And I feel like 
I’m good at helping people, and I like helping people, so what better job to do 
than to be a cop?  
 
FG2R6: I wanted to become a police officer pretty much to serve as a positive 
role model to my kids.  I was in the banking industry for about 12 years… 
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FG3R8: At first, I didn’t want to.  Not that I cared either way if I did.  But then, 
somewhere along the line, I ended up wanting to just be a better example for the 
community and my family.  So, that’s why I got into law enforcement.   
 
Motivation to become a police officer also came from the belief that one could 
enter this field and be seen as an equal. For a female recruit, it meant gender equality on 
the job. For many others, the military and the police force offered similar connections and 
qualities to recruits who desired to serve as a police officer.  
IR2: I like that a woman is kind of like in the same position as a man; like, gender 
doesn’t matter pretty much.  Like, we could do the same job that a man could do.  
I feel like in other places, men kind of had an advantage.  That’s not so for the 
military.   
 
FG3R9: I actually wanted to be a police officer at a young age, but I knew that 
the best way about it was to go in the military, so I did.  And then I stayed 20 
years, and I retired.  Navy.  And then, I mean, I applied at 11 years, and then I 
decided to stay because it made more sense – the retirement.  And then, it worked 
out perfectly, so…but something I always wanted to do, so... 
 
Helping fix and shape the future of police-community relations. Helping 
people and having a human interaction with the community was a key element of 
participants’ perspectives in this study. By nature, recruits appeared to be people who 
chose a career to help and serve others. They expressed this sentiment in their actions and 
views towards the purpose law enforcement serves within a community. However, “to 
protect and serve” was not just a slogan for recruits who participated in this study. They 
were drawn to this field because of a need to help others, yet they expressed anxiety 
about how to help communities they do not fully understand and they perceive the world 
they will work in to be unstable and dangerous.  
IR3: I want to see what they have to say because they have such a bad image of 
police sometimes.  I want to change their mind.  But I just think about those kids, 
and hopefully, I can help people just like them, May 26, when the day comes.  
But, yeah, I just wish I had more time with them.  […] But they touched my heart 
just because I want to be a better person to help them because, in the end, I’m still 
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a human.  There’s no difference.  Having a badge and a gun is no difference.  And 
that will never change for me.  I don’t know about anybody else, but for me, I 
wasn’t raised like that.  I just want to help people, plain and simple, because a lot 
of people can’t do it themselves, and that’s where I want to step in, regardless.  
And some people will have their way.  Some people will be criminals, some 
people won’t be criminals, but I’ll try other ways to try and persuade people to 
change their mind.   
 
IR4: Just getting a chance – and letting them know that, yeah, we’re about to get 
out there and be police officers, but we’re also – and we’re human.  You know, 
like, I’m just like you.  Where you’re from?  I’m from West Oak Lane; you may 
be from West Oak Lane.  So it’s not, you know, it’s not just police when you see 
me; I’m actually a person.  […] To help people.  I love helping people.  I love 
working with people.  I love working as a team.  I’m not one of those individuals 
that would just sit there.  I need to be – I can be by myself, but I am – I thrive on a 
team; I love teamwork.   
 
Rebuilding trust within the community. Many recruits were motivated to enter 
the force to change the perception of police in the field and create a new vision of the 
police force within their communities.  
IR6: So if I can help someone just, like, find their stolen phone or if they’re lost, 
put them in the right direction and not be like, because there’s, in all honesty, bad 
police officers out there that make people not like police.  So, just a good 
reputation and try to help people out and— Yeah, just good encounters and to 
treat everyone fairly.   
 
FG2R6: I think the whole – the aspect when talking to the kids.  And just having 
a better overview with community police and just, you know, letting the 
community know we are there for them…. We’re actually here to help, you know.  
And I think that was the biggest part that I actually got that’s going to affect me 
later on down the line.  Because there’s a lot of people don’t really know – like a 
lot of young kids nowadays only see the bad.  So, I mean, I mean, for them to get 
an experience from us like, “Why do you want to be a cop?” and stuff like that, 
and me having kids, I’m able to impact my kids as well and also kids in the 
community.   
 
IR1: Yeah, I mean, granted, I think being police officers, I think that we’re – well, 
we’re definitely held on a higher standard, there is no question about it.  And then, 
I don’t know, I just think as far as individual rights – I don’t want to say we lose 
our individual rights, but I think now we have to hold up to it because we’re 
looked upon as, like, well, you just violated certain things because you have the 
power, I guess.  Does that make sense...? […] I think a lot of people when they 
come into this field, they think that a lot of – the inner-city high-school kids, 
82		
	
especially the juniors and seniors, have this vision of police as being the bad guys, 
essentially.  And that we’re just out to get them and lock them up and throw their 
lives away and that they don’t matter to us or anything like that.  When in reality, 
for the most part, it’s the complete opposite of that.  We don’t want them going to 
jail.  We don’t want them throwing their lives away and doing stuff that’s either 
going to get them killed, locked up, or in any other way endanger themselves.  
Maybe not killed, but maybe permanently disfigured.  It’s not something that we 
want for them. […] Just with me, my short prior experience was three months 
full-time for an internship and just being in the inner cities, you know, I saw a lot 
of instances where there was a lot of anti-cop, and they were very vocal about it.  
They would come up to the police car, and you know, scream profanities, “F- the 
police,” this and that.  And they would give you those looks, like, “We don’t want 
you here.”  In the same respect, those people, you can’t judge them by what they 
look like because I’ve been in many situations where I’m thinking, “Okay, there’s 
going to be an issue here.  They’re not going to want us here.”  But they’re very 
nice people, and a lot of those people are poor, and they can’t get out of their 
situation; they can’t move from that area.  So, sometimes they are very grateful 
that you are there.   
 
Recruits expressed their belief that there is hope for the future but there is also 
fear of the future, fear of how bad it is right now, and anxiety around the lack of 
knowledge of how to fix it or what is really causing problems. 
IR1: You see a lot of things going on out there now where you have certain 
movements and certain protests that are anti-government or anti-police or, you 
know, black this or white that, and now it’s getting to the point where things are, I 
think, starting to separate themselves.  And I think you look at the past and it’s 
kind of – I don’t want to say the same thing that happened in the past, but I feel 
like it’s – it would be – I read a lot, so I think it’s like one of the things that I 
guess I could see like another revolutionary war happening. […] It makes me feel 
like, one, we’re going into a dangerous time to be police officers, but at the same 
time, make the best of it and hope that – you’re not going to be able to change 
everything individually, but you can definitely help persuade people, I guess, into 
the right direction, as opposed to turning back time.  So...   
 
In one focus group, there was an undertone of anger towards the unrest. These 
recruits viewed protests as the cause of the problem and not the symptoms of the 
problem, as the other groups regarded them. They were looking for the same answers as 
their peers, but they found that answer in protesters’ actions. They expressed worries and 
frustrations about the police-community disconnect.  
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FG1R: I mean, every protest that’s been done, just look at the last six months, 
every protest in the last six months has either been extremely violent and caused 
huge amounts of damage to the communities that it happened in, or was peaceful 
to an extent, but absolutely destroyed the landscape of wherever it was going on.  
 
FG1R1: It seems like people nowadays, they want to make up their own, you 
know, idea of what the 10 Amendments are and what their rights are.…I feel like 
they should follow that and that would get more of a positive response than the 
looting and the rioting and all that stuff.  That doesn’t get anything accomplished.  
It just brings people farther apart, I think.   
 
FG1R: I feel that the looting and the rioting is what’s actually dividing this 
country— […] Growing up, you always hear stories about the Civil Rights 
Movement and how whites were extremely prejudiced and hateful and ignorant 
towards black people or Hispanic people or Asian people.  Put a background in 
there, and whites were prejudiced against them.  It didn’t matter what the white 
person’s background was, this person wasn’t like me, I don’t care; I don’t like you.  
And that was kind of the mindset that was going on back then.  And then you look, 
fast forward into the 1970s, late ‘70s, early ‘80s, and it’s like, “Oh, we’re all equal, 
we, for the most part, get along.”  And now, it seems like it’s kind of transitioning 
to the reverse end of that spectrum where if you’re, I guess, Satan’s spawn, to put 
it in a different light, essentially.  I mean, we’re…  
 
FG1R: If you’re white, you’re racist.  That’s what you’re trying to say in a 
nutshell.   
 
FG1R: Essentially, yeah.  I mean, it doesn’t matter who your friends are or who 
you associate with.  I mean, you could be a white dude married to a black chick or 
vice-versa, a black dude married to a white chick, the white person is always 
racist in the relationship.  I mean, that’s kind of how I see the country shifting 
right now.   
 
The final focus group expressed their worry for the recruits within the academy 
that do not fully understand the police-community disconnection. They worry about 
culture shock between suburban and urban views of the police-community disconnect, 
but they still hope to fix the problem and move the police department and the community 
forward with their actions. Though this sentiment was expressed in others interviews, it 
was expressed most clearly within the final focus group. 
FG3R9: No, like, and I feel, well, this is the police academy issue with some of 
the students that aren’t from here, or that they’re going to…  
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FG3R7: Philly.   
 
FG3R9: They’re going to have the wake-up of their life. […] But we have an idea.  
These students, they’re going to get the shock of their lives.   
 
FG3R8: We’re the new generation of the police department… 
 
FG3R7: We’re the new generation. […] We’re not that far separated; we can 
understand them.   
 
FG3R9: We might never be jaded.   
 
The learning process cannot be disassociated from the learners and their 
motivations. It is evident that this group was deeply motivated by personal values and a 
desire to help the communities they will serve. Understanding how their values can 
support healthy police-community relations is essential to understanding how to build 
experiences that will foster procedural justice.  
Theme Four: Learning in Museums 	
The fourth theme explores the recruits’ experience learning within a museum 
setting. More than half of the PIAMPU program is taught within the museum exhibits, 
which are rich in artifacts, imagery, and immersive environments that help tell stories and 
set the stage for learning.  
Impact of immersive environments. For many recruits, learning in a museum 
situated in the rich history of Philadelphia’s Historic District impacted their learning 
experience. Historical immersion in the museum with documents, sets, and stories made 
the recruits understand more viscerally their place in society and history. The setting, in 
the most historic square mile in America, helped give the history weight and authority. 
The recruits shared that seeing the Constitution, which they will swear to uphold and 
defend, increased the artifacts’ meaning to the soon-to-be police officers.  
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IR5: That, I think, is kind of – it brings you in perspective.  Because when we 
saw the copy of the Constitution in the glass case…But seeing the copy of that, 
it’s almost like you see it and you’re like, “Wow, this is real.  Like, this actually 
happened.”  It’s not – it didn’t happen in a movie, and a movie portrayed it.  It 
was real life, and this is what kind of made society the way it is and how we try to 
treat everybody equally and everybody has their views shown around.  But I 
thought that was actually really neat because you don’t – like, during class trips, 
you visit it, you see it, you’re like, “Okay, all right, let’s go to the next.”  But, like, 
here, now, it’s like this is what we need to enforce.  And it’s like wow, like this – 
what we’re doing is actually really important to how society reacts to the 
Constitution and how they react to the police and how they need to – like, how we 
need to understand that these people have their rights.  They have what they need, 
and they are trying to really show that it’s important to them so that we need to 
make sure that we’re doing our job…I thought that that was really cool.   
 
FG1R: I liked the statues because, I mean, they kind of put you in that moment of 
what it kind of looked like.  And, you know, that’s so historical to this city and 
this country, so it kind of like made me feel like I was part of that ...  
 
IR3: I loved it.  The museum, everything; it was like so much history around you, 
you don’t really notice it. […] I thought it was going to be fun – in a museum.  I 
love museums.  I go to them once in a while.  But it was different.  Getting out of 
the academy and out of the classroom, so I was excited for it.  I mean, it was 
definitely met...to my expectations.  Yeah.   
 
IR4: The fact that you guys could even in 20—I guess, what, like 2016, whatever, 
take something from so long ago and make it – bring it to life.  I felt that with the 
walking stick, brought that statue to life.  It wasn’t like you just had the guy 
standing there.  And this is So-and-So and So-and-So.  No, it was a story behind 
why he was standing with his chest out, had that.  You know?  So, I like that.   
 
FG1R: The view from the window ... doing the statues.  And the video at the end 
was pretty cool.   
 
For many recruits, the artifacts made the learning experience more meaningful 
and helped legitimize and heighten their experience as learners.  
IR6: I have a college degree, and I still didn’t know a lot of those case laws, the 
history around that.  And even just seeing the documents in that one room we 
went into.  It was cool to see like and how to explain that […] Yeah, just learn a 
little – just like, because I forget the one, it had – was it the KKK outfit in the one?  
[…] Yeah, like, I’ll never see that piece anywhere else.  Like, it’s like, well, that’s 
– just reading about it and it’s just like cool things to read.   
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IR1: I don’t know much about the Bill of Rights.  So, like, I mean you know your 
amendments – you know, one, two, three, you know.  But when we started getting 
into the Constitution and all that stuff, it was pretty cool to see some of that stuff 
first-hand, anyway.   
 
FG1R: I actually liked being able to see the, what was it?  The Bill – the Bill of 
Rights.  It was in a case and everything.  It’s something that you don’t get to see 
ever, really.  So, it was actually pretty cool to be able to see that and be that close 
to something that’s part of our history.   
 
However, not all the recruits felt there was value in seeing the documents. 
FG3R8: I thought I was going to be excited to see the document.  And then – I 
didn’t even see it.  I walked into the – I looked into the room because everyone 
crowded the room and it was really dark in there and then I just – eh, walked out, 
and like walked right by and then came out on the other side.  I wasn’t too excited 
to see… 
 
Several recruits had little experience or were entirely unfamiliar with museums. 
Others expressed that their previous perception was that museums were passive 
experiences and not fun. Following the training, the recruits expressed that they had had a 
fun and engaging experience at the museum.  
FG1R: I felt like a little kid, I wanted to pick up all the ...   
 
IR2: Actually, I had never been to a museum prior to that visit, so I didn’t know 
what to expect at all.  So, was that abnormal – was that not normal?   
 
FG1R: It didn’t – I like – it didn’t feel like a museum in that area where we were 
at.  It felt like a playground ...  
 
The immersive learning environments of museums set the experience for visual, 
active, and enjoyable learning experiences for many recruits. The recruits enjoyed the 
immersive quality of the learning experience within the museum setting. 
IR3: It opened up my horizons in different ways because I’m very visual; I’m a 
visual learner, so with all the props you guys have and everything, there is a lot to 
look at, so I love that, other than my class work.  But it was just different.  It was 
the same in a way because it overlaps, but I learned in a different way; if that 
makes sense […] I liked the room with the statues with George Washington and 
all that.  I was like, wow!  That was cool because you were standing next to him, 
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like – and it was life-size, I would assume? Just the stories about all of them in 
that room, I’m like, I got a nice vibe from it because just how nicely it was set up 
with all the, like, the bodies were everywhere.  But that stood out to me…but it 
was definitely nice to see visually how the people are possibly standing 
somewhere in the room, signing the Constitution.  So, that was nice.  […] And the 
visual plays such a smooth role in the stories because if it was just stories, I’d 
probably fall asleep.  But just to, like, to point out the visuals, like, “Over here is 
George Washington, over here is So-and-So,” and then it kind of plays a part – I 
like it, so […] But, like, overall, with the stories and the visuals, the statues, to the 
props; everything was, I think, on point…  
 
IR4: That stood out to me because for you guys to make it so realistic to where 
their position and the way of – the kind of, his position, his position, because he’s 
sticking his chest out and he was arrogant, and he said… 
 
FG2R: Exactly.  I like how it kind of changed, you go from one thing to another, 
almost like the time [machine], I feel, kind of almost, like, helped it because 
you’re not just standing in one spot for… 
 
The recruits shared their enjoyment of learning within the museum setting; at 
times, this enjoyment was an unexpected surprise for them. The majority of recruits 
enjoyed the topic of history but did not expect a history museum to be engaging or fun. 
Results and Interpretations 
 In this section, the researcher explains the results of the narrative study through 
the perspective of the three literature steams presented in Chapter 2. Four outcomes of the 
findings are explored regarding the prior research. The participant narratives that express 
recruits’ experiences and opinions about the storytelling techniques used in the PIAMPU 
program provide the foundation for the results developed in this section. Consequently, 
these results provide the foundation for the recommendations presented in Chapter 5.  
Result 1: The storytelling used within the PIAMPU program helps develop a holistic 
understanding of the justice system for PPD recruits. 	
A constructivist learning theory proposes that learners build understanding from 
their own experiences and knowledge of the world and then reflecting upon those 
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experiences. This theory is supported by the recruits’ experiences in PIAMPU. The 
recruits brought a set of moral beliefs and previous knowledge, as well as new knowledge 
gained at the police academy, and the PIAMPU program tied these pieces together. The 
use of storytelling in the program allowed participants to construct new knowledge and 
connect their previous knowledge with historical and cultural contexts. This connection 
allowed them to see the big picture and build an understanding of the justice system and 
related case law. Anderson (2004) notes that storytelling validated by historical 
knowledge can help listeners contextualize the past and legitimize personal experiences 
by giving them historical grounding. Storytelling reaches listeners’ hearts and minds in a 
way that bridges facts with practical applications. Taylor (1995) expresses, “Storytelling 
can change things – within the storyteller, within the hearers, and, perhaps, even within 
the larger society. Storytelling helps build understanding from fractured knowledge to a 
deeper understanding” (p. 70). 
Allowing recruits to complement coursework with stories that established their 
current knowledge in a historical context helped them build a deeper understanding of the 
justice system. The present study complements Stein’s (2009) belief that storytelling has 
the ability to act as a bridge from simply learning facts to truly understanding how these 
facts can be applied in the field. She uses stories to build relationships with her students 
because they not only entertain, but they also make a point or teach a lesson (Stein, 
2009). The recruits’ ability to examine case law within the story gave them a holistic 
understanding of law in society. These findings concur with Lindeman’s (1961) findings 
that effective adult education tends to explore the situation and not the subject. The 
present study allowed the recruits to reflect on their experience in PIAMPU; Fisher 
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(1987) sees this art of storytelling as an effective teaching method: “We tell stories to 
give order to human experiences and to induce others to dwell in them” (p. 7). Stories 
allow listeners to “dwell in them” as if listeners transcend their own world and are placed 
within the stories to feel, see, smell, and learn from the past (Fisher, 1987, p. 7). The 
technique of storytelling as teaching is used to build learning from the situation at hand, 
not the content alone. 
Stories also help build understanding of facts by showing these facts in practice; 
they model behavior or teach us how to avoid it (Stein, 2009). This principle was found 
repeatedly within the present study when the recruits demonstrated understanding past 
behaviors and how they affect people today. Anderson (2004) found that storytelling 
validated with historical knowledge helps listeners contextualize the past, which 
legitimizes personal experiences by giving historical grounding. Taylor (1995) states that 
a key value of storytelling is that it preserves and captures a moment in time of a human 
experience for others to examine, contemplate together, and evaluate. Tibbitts (2002) 
views human rights education as a tool for not simply teaching others to value and 
respect one’s rights, but also to enable learners to be advocates and guarantors of these 
conditions. It is the role of police, in conjunction with the community, to be the advocates 
and guarantors of human rights within their communities and society. This study provides 
a perfect example of andragogy done through storytelling (Caminotti & Gray, 2012), a 
tool that allows adult learners to bring their experiences and prior knowledge to the 
learning experience and build new understanding as partners in learning. 
The findings of this study clarify that understanding the justice system and the 
struggles within it is a key element of social justice education. The result presented builds 
90		
	
on the concept that to fully understand a practice, one needs to explore actions within 
society and not as a stand-alone concept without time, place, and social context. NCTE 
(2015) proposes that to immerse a society in social justice methods, people must 
understand, teach, and discuss injustice and discrimination in all its forms. People must 
also analyze it in relation to race, social class, economic circumstance, and culture, and 
more fully understand what social justice is within a society (NCTE, 2015). The stories 
presented and used within the PIAMPU program are all stories of struggle and conflict 
with the system.  
To understand social justice theory as a deep-seated belief in American identity, it 
must first be explored within the construct of the U.S. Constitution’s goal of establishing 
justice. The storytelling used in the PIAMPU program explores with police recruits the 
construct of justice from the founding fathers to today, the attempt to establish justice, 
and the stories of individual rights from colonists’ dissent to current acts of dissent. 
Rawls (1958) first identified social justice as the principal understanding that everyone 
has the same basic liberties that can never be taken away. In Rawls’ (1958) theory of 
social justice, or “justice as fairness,” he claims that social justice includes most of the 
liberties in the U.S. Bill of Rights, such as freedom of speech and due process of law. 
Social justice is core to the idea of the American republic and expresses the base meaning 
of natural rights or God; no individual or government entity can deny these rights 
(Hamburger, 1993). 
The findings of this research study intersect with other researchers’ studies and 
presents’ how teaching social justice allows learners to examine their concepts and 
beliefs about fairness and justice. It also presents how fundamental teaching social justice 
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is to Americans’ identity and understanding of human rights. The research explored the 
effectiveness of teaching constitutional law alongside human rights stories to help 
students gain a deeper understanding and learning. 
Result 2: First-person storytelling is highly effective at building PPD recruits’ 
empathy and understanding of others’ perspectives.  	
Using storytelling as a tool to deliver social justice and fairness stories has the 
potential to build knowledge of individual rights and skills that present themselves as 
behaviors within the field of police work. Giving the recruits the opportunity to listen to 
personal and first-person storytelling about police officers allowed them to gain 
knowledge on and insight into the issues at hand, as well as the issues they will soon face 
as new police officers. The recruits placed an especially high value on their experience 
with the Philadelphia High School students, because these students make up the 
communities the recruits will soon serve. The study participants’ knowledge and positive 
experiences helped inform them but also allowed for a positive interaction between two 
groups that are sometimes at odds with each other. The recruits’ experiences listening to 
first-person stories gave them a deeper understanding and awareness of the students’ 
perspectives on law enforcement in their communities. At times, this was an eye-opening 
experience; it gave them a taste of the world they are going to walk into from the point of 
view of someone outside the academy. The experience afforded the recruits an 
opportunity to hear young community members’ first-hand experiences with police, 
which was a key ingredient to building empathy and understanding among the recruits.  
The recruits valued the first-person storytelling because it fueled their motivation 
to become a police officer and gave them a practical understanding of how they will 
affect the future of community-police relationships and interactions. The recruits 
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expressed being drawn to this field because of their desire to help others; however, they 
expressed anxiety about how to help communities they do not fully understand. The first-
person storytelling with high-school students gave the recruits practice and a connection 
to this community. Some recruits connected with the students because they recognized 
their own background struggles. The recruits were strongly motivated to fix the 
disconnect they saw between communities and police. The first-person storytelling 
allowed them to fulfill these personal goals while building skills, empathy, and insight 
into the community they will soon serve. 
The research findings concur with previous studies and find stories to be both 
informative and transformative for the listener. Bai and Cohen (2004) see a story as a 
transformative teaching tool, which is similar to Bell’s (2010) findings.  Anderson (2004) 
states that storytelling supported by historical knowledge can help listeners contextualize 
the past and legitimize personal experiences by giving them historical grounding. Prior 
research has suggested that storytelling can be an effective way to engage learners in 
understanding different perspectives, therefore allowing individuals to gain empathy for 
others and build legitimacy within the justice system. 
 This social justice education experience for PPD recruits helped build empathy by 
allowing them to listen to and reflect on the changing social conditions in American 
communities by having a first-hand experience with today’s most at-risk community 
members. Adams et al. (2007) suggest that using theory to guide an understanding of 
social justice allows people to learn from history and builds connections to current 
conditions in more productive and creative ways. Recruits used their learning of social 
justice theory through stories and examples to build empathy. Gerdes et al. (2011) state 
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that this practice will guide them as they implement the knowledge, values, and skills that 
policing has always taught. 
As stated in Chapter 2, police departments carry extreme power over citizens; 
thus, society places the burden on police to understand citizens’ perspectives. The recruits 
in this study were given the opportunity through the PIAMPU program to do just that: 
hear from the source, listen to community members they will soon serve, and hear their 
stories about police and beliefs of fairness within their community. The USDOJ (2009) 
holds that police carry the social burden for understanding citizens’ viewpoints and 
establishing an open and authentic process for explaining their actions when upholding a 
just society. The recruits’ interaction with the students allowed them to listen to 
community perspectives and practice this skill of understanding citizens’ perspectives. 
Through the use of first-person storytelling with community members, the recruits were 
given the opportunity to begin open dialog, and they were allowed to build a practical 
understanding of community members’ opinions while listening to their viewpoints. This 
experience helped build recruits’ empathy for listening to and working with community 
members, a principle Gerdes et al. (2011) claim is key to being better equipped to act on 
and advance social justice. The experience gave recruits an understanding of what 
teenagers think about police officers and practical ways to solve the police-community 
disconnect and trust breakdown.  
Result 3: PPD recruits’ understanding of justice and fairness is advanced when 
given opportunities to engage with their peers and reflect on their understanding 
through the practice of story-sharing. 	
The participants operated on shared values within a community of people who are 
motivated to help, serve, and address the disconnect they see between police and the 
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community. The recruits were motivated by their upbringing and experiences, but they 
were not often given the opportunity to share and express the ideals they held for the 
justice system. Thus, the learning process cannot be disassociated from the learners and 
their motivations. It is evident that the study group was deeply motivated by values and a 
desire to help the community they will serve. Understanding how their values can support 
healthy police-community relations is essential in understanding how to build 
experiences that will foster procedural justice.  
To build understanding of the justice system and the meaning of fairness to 
people, police recruits must be given the opportunity to be storytellers as well as 
reflective listeners on the topic of policing in America. The practice of story-sharing in 
the study allowed the recruits to explore the theory behind policing in America and share 
their values on the topics of justice and fairness. The experience was essential in the 
learners building an understanding of their own views, as well as allowing them to 
incorporate learning from the experience into the PIAMPU program. The recruits 
benefitted from being forced to reflect and share why they held the beliefs they did. The 
experience also gave them a chance to see the justice system from someone else’s 
perspective, which provided insight into their own beliefs about justice and fairness 
because the exercise allowed the learners to share, listen, reflect, and build further 
understanding. 
The research findings complement previous researchers’ findings. The key to the 
present study’s findings was recruits’ peer-to-peer story-sharing because they were asked 
to share stories and act as reflective listeners. The findings show that the recruits actively 
participated by trying to understand the storytellers’ perspectives and compare them to 
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their own for similarities and differences. This principle builds on Bell’s (2010) research, 
which looks at how storytelling builds a bond between the teller and the community of 
learners, and Phillips’ (2013) study, which shows that the story’s meaning does not rest 
with the teller but is collectively owned and explored by the learning community of 
listeners. The research presented here also aligns with Benjamin et al. (1968) and 
Kristeva and Collins (2001), who believe there is a shared experience of understanding 
that occurs in live oral storytelling. 
The recruits’ statements support Lefkowitz et al.’s (1998) belief that good 
storytelling fosters students’ understanding of humanity by cultivating sympathetic 
imagination through the act of listening. The research found that the recruits’ process of 
story-sharing builds a foundation for them to understand and empathize with each other 
and understand and reflect upon themselves. The research found that the recruits enjoyed 
their peers’ stories and found them captivating to listen to and feel others’ views, which 
can motivate action and true understanding of what social justice means and could 
demand (Phillips, 2012).  
Result 4: Storytelling used in the PIAMPU program is enhanced by exhibits, 
artifacts, and exploration of the museum.  	
 For a great story to be engaging, the storytelling must be effective and high-
quality; however, the storytelling is not in the hands of the storyteller alone. The setting, 
materials, and environment build key aspects of the story that may often be overlooked 
by educators but are essential to telling stories at the NCC. The recruits’ experiences with 
storytelling were greatly enhanced by exhibits, artifacts, and exploration of the museum 
content. Every recruit mentioned the immersive qualities of the museum experience 
within Signers’ Hall. The use of the exhibit space to help tell the stories was an essential 
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key to building a deeper understanding of the past and exploring the stories of social 
justice in modern American society. The quality of the storyteller is essential to the 
learners’ experience, but it is also critical to support these stories with visuals that give 
the learner an understanding of time and place and artifacts that validate and authenticate 
the story and, therefore, the learning. 
The research findings support previous studies. Key to the recruits’ experiences 
was the instructors’ quality, which supports Phillips’ (2013) findings that storytelling is 
“an oral art form where a teller performs a story with a live audience” (p. 1) and that 
great storytellers use their voices and bodies to bring the story to life, which gives 
listeners a way to connect with people within the story. However, recruits mentioned in 
this study that a key aspect of their experience was the NCC’s exhibits bringing the story 
to life. Recruits’ experiences were brought to life through the immersive exhibits and 
visuals used; these findings agree with Bell (2010), who expresses the hope that a story 
will allow a person to take this journey with the teller and emerge from it with new 
insight and understanding.  Phillips (2013), too, concluded that storytelling is a long-held 
tradition that allows the listener to take “a walk in the shoes of another” (p. 2), while 
Lefkowitz et al. (1998) describe it as the listener’s transportation into the story and 
immersion with the story’s characters, objects, and sounds. The exhibits accomplished 
just this purpose for the recruits by allowing them to be transported into experiences that 
supported the storytelling and made it a powerful learning experience. This research 
builds on Caminotti and Gray’s (2012) findings that understanding is built through a 
symbiotic relationship between the teacher, the teller, and the listener. The present study 
adds to this list, supporting it with environment, artifacts, and visual primary sources.  
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Summary 
A narrative study is led and driven by participants’ words and statements. It is this 
researcher’s goal to ask the reader to focus deeply on the recruits’ stories and to hear their 
words and voices. These stories are shared to explain the meaning of their experiences in 
the PIAMPU program and how those experiences interacted with and built on their 
previous knowledge and understandings of the justice system. Coding of the recruits’ 
own words resulted in findings organized by theme (and related subthemes): (1) 
Storytelling, (2) Storytelling to Build Understanding, (3) Motivation to Become a Police 
Officer, and (4) Learning in Museums.   
 This researcher was humbled by the findings and is extremely grateful for the 
recruits’ time, reflections, and meaningful insights into the questions. Their strong moral 
values and hopes for the communities they will serve were evident throughout the study. 
The researcher found that storytelling created a space for dialogue and personal 
connections, as well as the renewed consciousness of what is possible. Storytelling and 
story-sharing were positively represented in the findings and the recruits were clear in 
articulating what was successful and what would not be within the practice. The recruits 
expressed a clearly positive view towards high-school students’ storytelling, as well as 
their story-sharing experiences with peers. This expression overwhelmed the recruits’ 
narrative in a profound way and suggested many of the results found.  
The process of reviewing the findings and pursuing meaning behind the findings 
led to four results: (1) The storytelling used within the PIAMPU program helps develop a 
holistic understanding of the justice system for the recruits; (2) For the recruits, first-
person storytelling is highly effective at building empathy and understanding of others’ 
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perspectives; (3) Police recruits’ understanding of justice and fairness is advanced when 
given opportunities to engage with their peers and reflect on their understanding through 
the practice of story-sharing; and (4) Storytelling used in the PIAMPU program is 
enhanced by exhibits, artifacts, and exploration of the museum.  Intersections were drawn 
between the present study’s results and other researchers’ conclusions, as presented in 
Chapter 2 of this dissertation. 
The primary focus of this narrative research study was to understand how 
storytelling techniques used within the NCC’s PIAMPU training program influences 
police recruits’ knowledge and assumptions about social justice and fairness. Chapter 5 
presents conclusions and recommendations that have emerged from the study’s findings. 
They find their foundation in the opinions and experiences of the recruits who 
participated in the study.   
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Chapter 5: Conclusions and Recommendations  
The purpose of this narrative research was to understand how storytelling 
techniques used within the NCC’s PIAMPU training program influenced police recruits’ 
knowledge and assumptions about social justice and fairness. There were a total of 15 
participants in the study; all were PPD recruits who attended the PIAMPU training 
program approximately six weeks prior to their interview or focus group at the NCC. The 
study was conducted during the winter of 2017 and the methods used in the research 
study consisted of six one-on-one semi-structured interviews, three semi-structured focus 
group discussions that consisted of three recruits each, and the researcher’s observations 
on environment and participants. The interview questions focused on the recruits’ 
experiences with storytelling techniques used within the PIAMPU program. The 
interview and focus group transcripts were studied, examined, and synthesized until 
patterns emerged from the data through the process of coding and memo-ing. The data 
analysis exposed shared patterns and themes in recruits’ thoughts on their experiences 
with the PIAMPU program. Data analysis produced the following themes: Storytelling, 
Storytelling to Build Understanding, Motivation to Become a Police Officer, and 
Learning in Museums.  
Conclusions 
The primary focus of this narrative research study was to understand how 
storytelling techniques used within the NCC’s PIAMPU training program influenced 
police recruits’ knowledge and assumptions about social justice and fairness. The study 
was conducted to explore and answer the following questions: (1) What is the nature of 
the response to storytelling techniques used at the museum to teach individual rights to 
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law enforcement officers? (2) How do the police recruits who have participated in the 
PIAMPU training program describe how training has influenced their understanding of 
social justice and fairness? (3) How does teaching the American justice system through 
storytelling help police recruits understand the struggle for justice in American society?  
The research questions focused on the need to determine if storytelling to teach 
American history at the NCC has positively affected police recruits’ knowledge and 
assumptions about justice and fairness. Answers to Research Question 1, the primary 
focus of the study, arise from the majority of the findings and results. Those for Research 
Question 2 emerged secondarily from the data generated by the recruits on their 
understanding of how storytelling helped connect knowledge and led to understanding. 
Answers to Research Question 3 reflect the data gathered and recruits’ opinions. The 
research questions’ answers broaden the meanings of the study’s findings and results and 
bring focus to the intent and purposes of this study. 
Research Question 1: What is the nature of the response to storytelling techniques 
used at the museum to teach individual rights to law enforcement officers?  
 
 Storytelling is used in every aspect of the PIAMPU training program, from 
stories told by lead instructors to first-person storytelling by Philadelphia High School 
students to story-sharing among recruits. The program is history-based and uses 
storytelling as the vehicle to deliver content and engage recruits in active listening and 
reflection. The above techniques are reflected in the three sub-themes that emerged from 
the findings.  
The nature of the response to the storytelling techniques was overwhelmingly 
positive. The recruits found that storytelling to teach the history and theory of individual 
rights allowed them to clearly understand information they had already learned and 
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helped them understand why things are done the way they are today. The use of 
storytelling techniques demonstrated at the museum enabled recruits to fill in gaps in 
their knowledge and gave them a more comprehensive understanding of the past. 
However, recruits cautioned that, while storytelling is an enjoyable way to learn, it has 
the potential to be less effective when the stories told are not focused and purposeful or 
when practical connections are not made clear to the learner.  
Using storytelling techniques to teach the history and theory of individual rights 
to law enforcement recruits is effective because the recruits gain firsthand knowledge of 
the community they will serve. By hearing directly from the communities they will serve, 
recruits gain a deeper understanding of what infringement of rights feels like and how the 
public perceives that infringement. First-person storytelling is the most influential way to 
engage recruits with the public value of preserving and protecting individual rights. 
However, the recruits must take on the role of reflective listener when participating in 
first-person and peer-to-peer storytelling. Acting as a reflective listener allows for 
building and constructing knowledge.  
Research Question 2: How do the police recruits who have participated in the 
PIAMPU training program describe how the training has influenced their 
understanding of social justice and fairness?  
 
Teaching the stories that present a fundamental social justice narrative proved 
essential to recruits’ understanding of their identity as members of the justice system, as 
well as building their understanding of human rights. The first and second findings 
present evidence of recruits gaining a deeper understanding of human rights when they 
are taught constitutional law supported with stories illustrating human rights. The recruits 
were immersed in 26 weeks of case law and historical content provided in the police 
102		
	
academy prior to attending the PIAMPU program. This intensive study of case law 
allowed recruits to gain an understanding of the letter of the law, but the experience in the 
PIAMPU program allowed them to gain a deeper understanding of the American justice 
system and human rights that inform and contextualize the case law.   
In general, teaching social justice through storytelling allows learners to examine 
their concepts and beliefs about fairness and justice; the police recruits in this study also 
experienced this examination of concepts and beliefs. The recruits’ experiences with the 
peer-to-peer storytelling session within the program forced them to examine and reflect 
upon their knowledge, beliefs, and understanding of social justice, the justice system, and 
fairness. Being asked to articulate and share their beliefs helped many recruits clarify and 
solidify what the concepts mean for them and society as a whole. This experience also 
allowed the recruits to be reflective listeners and gave them an opportunity to hear their 
peers’ beliefs so they could compare and contrast them. This experience built the 
foundation for recruits to understand themselves in the context of this system. It also 
allowed them to reflect upon the differences of opinions that they will encounter in 
society.  
 It is clear that the recruits as a group are naturally inclined to enjoy and participate 
in this type of discussion. The program not only complemented their experiences within 
the academy, but it also complemented the values and beliefs they bring from their lived 
experiences to the PPD. The program supports, extends, and clarifies their understanding 
of social justice and fairness, but their experiences, values, and knowledge gained from 
the police academy created a strong foundation for these rich and deep reflections 
experienced during the program.  
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Research Question 3: How does teaching the American justice system through 
storytelling help police recruits understand the struggle for justice in American 
society? 
 
 The answer to this question comes from the evidence that storytelling helped 
recruits connect past struggles in American history to issues seen today within urban 
police departments. The findings presented express the recruits’ understanding of how 
stories helped them see these struggles and how they have affected and continue to affect 
justice today. In using storytelling to share the history of justice in America, recruits can 
trace and better understand the current justice system, how it formed, and why it operates 
the way it does. It also allowed recruits to see that the struggles between the police and 
the community have played a key part in American history and that those struggles still 
affect police-community relationships today.  
The use of storytelling allows the recruits to gain insight into the past and helps 
them clarify where the distrust and negative perceptions of police today stem from in 
modern society. The use of storytelling to teach stories about the American justice system 
is an effective way to engage learners in understanding and contextualizing different 
personal perspectives and opinions. This understanding allows individuals to gain 
empathy for others, which can help build legitimacy within the justice system.  
Recommendations 
Recommendations for Future Practice 	
The purpose of this narrative research was to understand how storytelling 
techniques used at the NCC’s PIAMPU training program influence police recruits’ 
knowledge and assumptions about social justice and fairness. The data has been 
presented and supports the next step – the application of the data to practice. The 
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following recommendations are for the National Constitution Center, Philadelphia Police 
Department, and other police and law enforcement training facilities and agencies.  
1. Interactions between police recruits and the community should be increased 
and supported by organizations like the NCC. These interactions are key 
supplements to the learning that occurs in the police academy. The neutral setting 
of the museum, combined with its content focus and connection to the 
community, is essential. The interactions in these settings should always be 
candid and set up where all participants are in equal-authority relationships. 
2. Recruits should be trained in and supported with information on reflective 
listening practices. Recruits’ ability to engage with peers and members of the 
community varies from person to person. The interaction is enhanced when 
recruits practice reflective listening.  
3. Allow recruits time to reflect on the larger theory behind policing in 
America, time that is essential for them to build deeper understanding. 
Giving the recruits opportunities to practice examining and reflecting upon the big 
picture is key for a deeper understanding of law enforcement’s role in society. An 
essential element of this reflective practice is to hold it with non-training 
personnel from the academy and among the recruits’ peers.  
4. Continue and expand storytelling used in the PIAMPU program to 
effectively support and complement the PPD training program and 
knowledge built at the academy. Storytelling allows recruits to see the broader 
view of the roles they will take in society and to develop a deeper understanding 
of fairness and justice in America. The program should be continued.  
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5. Recruits who show a predisposition to history, rights, and engaging in the 
content through discussion should become sworn-in officers. The recruits 
often mentioned their prior knowledge, experiences, or interests in history and 
rights. This piece was essential to understanding program participants’ values and 
how they affected every aspect of their learning. The participants who gained the 
most from the experience but also expressed the highest level of reflection on the 
content they had learned from both the academy and the PIAMPU training 
program were predisposed to value the content.  
6. Having recruits build future stories with community members and bridge the 
gap between recruit-in-training to police officer within the community is an 
essential step. Storytelling can create space for dialogue and personal 
connections, as well as renew one’s awareness of what is possible. Having 
listeners build future stories helps them create and see a new world through which 
they can process what they have learned. Therefore, they move from passive 
learner to action-oriented change agent.  
In summary, recruits’ responses to their learning experiences in the PIAMPU at 
the NCC allowed them to take a break from formal instruction at the academy. It also 
gave them an opportunity to engage in a balcony view of law enforcement’s role in a 
democratic society. This experience should be enhanced by more programs that allow 
recruits to experience the history and struggle for rights, hear stories of social justice, 
practice with reflective listening, have increased engagement with the community, and 
finally, build future stories with members of the community and bridge the gap between 
recruit-in-training to police officer within the community.  
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Recommendations for Future Research 	
 The small sub-section of participants in this research project limits 
generalizability of this study’s results. The research only focused on the narrative 
experience of PPD recruits who attended the PIAMPU program at the NCC. These 
limitations provide other opportunities for further research to deepen the understanding of 
law enforcement officers’ experiences with storytelling. Further research may increase 
understanding of different contexts, for example, a small police department, a rural police 
department, and a study of in-service officers. The following recommendations are made 
for future studies of law enforcement’s learning experiences with storytelling used to 
teach justice and fairness:  
1. Future research could investigate questions that drive police officers’ 
understanding of protecting individual rights, including those of individuals 
perceived to be criminals. The present study asked recruits if their experiences 
affected their attitudes towards protecting individual rights. Future research, 
however, could focus on how the experience affects recruits’ attitudes towards 
protecting rights of people who are not “like” them and who are not aligned with 
their values.   
2. Explore qualitatively through interviews and focus groups recruits’ 
protective nature toward individuals’ rights, as well as the prior experiences 
that caused them to be protective. Several recruits expressed the opinion that 
one could not fully grasp the meaning of fairness unless he or she had experienced 
a loss of fairness within his or her own life. Future research could pose the 
question of whether people who have felt the loss of individual rights are more 
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protective of others’ rights when they become police officers. 
3. Research the experiences and narratives of in-service officers to deepen 
understanding of how storytelling impacts law enforcement as a whole. This 
study has raised the question of what recruits think about community stories, peer 
conversations, and first-person storytelling. Further research could explore the 
PIAMPU training program’s effect on in-service officers operating with vast and 
rich lived experiences in the field. 
Summary 
The present study offered an opportunity to listen to and engage with PPD recruits 
who expressed their opinions and insights on their lives, academy training, and the use of 
storytelling in the PIAMPU program. The following key question guided this study: Do 
storytelling techniques used within the National Constitution Center’s Policing in a More 
Perfect Union training program for police recruits positively influence participants’ 
knowledge and assumptions about social justice and fairness? The results and findings 
capture recruits’ voices and experiences through the act of sharing their stories, lives, and 
reflections during storytelling. Each participant’s story was fascinating, valuable, and 
unique, but also complementary to his or her peers’ stories. The research provides the 
data to understand how storytelling positively influences police recruits’ knowledge and 
assumptions about social justice, the justice system, and fairness.  
This researcher was humbled by the findings and is extremely grateful for the 
recruits’ time, reflections, and meaningful insights into the questions. The researcher 
found that storytelling created a space for dialogue and personal connections, as well as 
the renewed consciousness of what is possible for the recruits. First-person storytelling 
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and story-sharing were positively received by all participants interviewed and was a key 
aspect in the majority of recommendations presented. The recruits expressed a clearly 
positive view towards the high-school students’ storytelling, as well as their story-sharing 
experiences with their peers. This community and peer engagement was essential in 
allowing discussion around the theory of the Constitution and how individual rights 
intersect with the practice of law enforcement in the field. The interaction with the 
community overwhelmed the recruits’ narratives in a profound way, leading to many of 
the recommendations presented.   
The recruits’ strong moral values and hopes for communities they will serve were 
evident throughout the study. However, the researcher noted the recruits’ concurrent fear 
for the world in which they live and for the world they will soon enter through their new 
profession. The role of values cannot be underplayed. The recruits’ values have led them 
to this career, their values have driven them to ask why there is such a disconnect 
between police and the community, and their values give them the hope and motivation 
to attempt to tackle these challenges and help form a more perfect union. The researcher 
chooses to leave you with their voices: 
“We’re the new generation of the police department” (FG3R8). 
 
“We’re the new generation” (FG3R7). 
  
“We’re not that far separated; we can understand them” (FG3R7). 
 
“We might never be jaded” (FG3R9). 
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Appendix A: Semi-Structured Interview Protocols 
 
Warm-up and Background Questions 
1. What is your name, age and position within the Philadelphia police department? 
2. Where are you in the process of the police training? 
3. Describe why you chose to become a police officer? 
Experience Questions 
4. What do you remember the most about the training you attended? 
a. Were there moments you like more? 
b. Were there moments you liked less? 
5. Did you feel that the training connected to what you will do in your position? 
a. Can you describe what they were and how they will connect? 
6. How has the Policing in a More Perfect Union training program changed your 
understanding of social justice in the community you serve? 
a. Can you describe what you thought before and after? 
7. How the use of storytelling that was used in the training help you to build an 
understand for America’s struggle for justice in our society? 
a. What caused you to feel this way? 
8. Did you enjoy listening to stories of people about the American rights system? 
a. What stories spoke to you? 
b. What is it about storytelling that you enjoyed 
c. Why do you think that? 
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9. Do you think that teaching new recruits about the role that individual rights have 
played in changing our country help build a protective attitude towards those 
rights? 
a. How did the stories make you feel? 
10. How do you define justice in society today? 
11. How do you define fairness in society today? 
a. Did the program change or add-on to these definitions? 
12. Based on this experience what changes would you recommend for the program? 
13. Is there anything else you would like to add about your experience in the training 
program? 
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Appendix B: Invitation to Participate 
 
One-on-One Interview 
Email/Phone invitation to participate in a one-on-one interview.  
Dear Prospective Participant,   
My name is Kerry Sautner and I am a Doctoral student in the School of Education 
at Drexel University. This letter is to formally invite you to participate in a research 
project I am conducting on the influence that storytelling techniques that are used for 
police recruits has on learning.  
 The study is titled Using Storytelling to Establishing Justice: A Narrative Study 
on the Efficacy of Teaching Police Recruits Individual Rights through Storytelling. This 
study explores the narrative of new Philadelphia Police recruits’ experiences within a 
training program that uses storytelling techniques to have a positive influence on their 
knowledge and assumptions about social justice and fairness. Fundamentally for 
education, there is a need to determine if the technique of storytelling that the NCC uses 
to teach conflicts and resolutions within American history are having a positive influence 
on police recruits. The study will inform the practice of teaching within the museum, and 
it will also inform the practice of storytelling as an effective teaching method for adult 
learners. 
To be eligible to participate in this study you need to: 
1. Be identified by the PPD to be able to participate in the study. 
2. You have participated in the Policing in a More Perfect Union Training program 
at the National Constitution Center. 
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3. You must be a new recruit in the Philadelphia Police Department or a recent 
graduate.  
4. And you are not a participant in the focus group.  
 If you are interested in participating a meeting time for the interview will be 
scheduled. The interview will be a face-to-face meeting with myself and those who 
participate will be engaged with an interview conversation for 30-60 minutes. The 
conversation will be audio-recorded to assure that your ideas, voice and experiences are 
accurately represented. Although the interview length is approximately 30-60 minutes, 
please feel free to expand on the topic or talk about related ideas. If there are questions 
you feel you cannot answer or that you do not feel comfortable answering, feel free to 
indicate this, and I will move on to the next question. All information from this interview 
will be made confidential but will be published. All the information gathered will be kept 
confidential and will be kept in a locked file cabinet in my home office.  
Thank you in advanced for your consideration. I truly hope you will join the study 
and share your experiences for this study. Please email me with your response to this 
request at ks73@drexel.edu. 
With Regards, 
Kerry Sautner 
Doctoral Student in Educational Leadership and Management 
Drexel University  
Ks73@drexel.edu 
215.806.2978 
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Appendix C: Semi-Structured Focus Group Protocols 
 
Warm-up and Background Questions 
1. What is your name, age and position within the Philadelphia police department? 
2. Where are you in the process of the police training? 
3. Describe why you chose to become a police officer? 
Experience Questions 
4. What do you remember the most about the training you attended? 
a. Were there moments you like more? 
b. Were there moments you liked less? 
5. Did you feel that the training connected to what you will do in your position? 
a. Can you describe what they were and how they will connect? 
6. How has the Policing in a More Perfect Union training program changed your 
understanding of social justice in the community you serve? 
a. Can you describe what you thought before and after? 
7. How the use of storytelling that was used in the training help you to build an 
understand for America’s struggle for justice in our society? 
a. What caused you to feel this way? 
8. Did you enjoy listening to stories of people about the American rights system? 
a. What stories spoke to you? 
b. What is it about storytelling that you enjoyed 
c. Why do you think that? 
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9. Do you think that teaching new recruits about the role that individual rights have 
played in changing our country help build a protective attitude towards those 
rights? 
a. How did the stories make you feel? 
10. How do you define justice in society today? 
11. How do you define fairness in society today? 
a. Did the program change or add-on to these definitions? 
12. Based on this experience what changes would you recommend for the program? 
13. Is there anything else you would like to add about your experience in the training 
program? 
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Appendix D: Invitation to Participate 
 
Focus Groups 
Email/Phone invitation to participate in a focus group.  
Dear Prospective Participant,   
My name is Kerry Sautner and I am a Doctoral student in the School of Education 
at Drexel University. This letter is to formally invite you to participate in a research 
project I am conducting on the influence that storytelling techniques that are used for 
police recruits has on learning.  
 The study is titled Using Storytelling to Establishing Justice: A Narrative Study 
on the Efficacy of Teaching Police Recruits Individual Rights through Storytelling. This 
study explores the narrative of new Philadelphia Police recruits’ experiences within a 
training program that uses storytelling techniques to have a positive influence on their 
knowledge and assumptions about social justice and fairness. Fundamentally for 
education, there is a need to determine if the technique of storytelling that the NCC uses 
to teach conflicts and resolutions within American history are having a positive influence 
on police recruits. The study will inform the practice of teaching within the museum, and 
it will also inform the practice of storytelling as an effective teaching method for adult 
learners. 
To be eligible to participate in this study you need to: 
1. Be identified by the PPD to be able to participate in the study. 
2. You have participated in the Policing in a More Perfect Union Training program 
at the National Constitution Center. 
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3. You must be a new recruit in the Philadelphia Police Department or a recent 
graduate.  
4. And you are not a participant in the interview for this study.  
 If you are interested in participating a meeting time for the focus group will be 
scheduled. The focus group will be a group discussion with two other recruits and myself. 
The discussion will continue for 60-75 minutes on average. The conversation will be 
audio-recorded to assure that the groups’ ideas, voice and experiences are accurately 
represented. Although the discussion length is approximately 60-75 minutes, please feel 
free to expand on the topic or talk about related ideas. If there are questions you feel you 
cannot answer or that you do not feel comfortable answering, feel free to indicate this, 
and I will move on to the next question. All information from this discussion will be 
made confidential but will be published. All the information gathered will be kept 
confidential and will be kept in a locked file cabinet in my home office.  
Thank you in advanced for your consideration. I truly hope you will join the study 
and share your experiences for this study. Please email me with your response to this 
request at ks73@drexel.edu. 
With Regards, 
Kerry Sautner 
Doctoral Student in Educational Leadership and Management 
Drexel University  
Ks73@drexel.edu 
215.806.2978 
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Appendix E: Informed Consent 
 
1. Title of research study 
Using Storytelling to Establishing Justice: A Narrative Study on the Efficacy of Teaching 
Police Recruits Individual Rights through Storytelling. 
A Narrative Study 
 
2. Researcher 
W. Edward Bureau, Ph. D. Principal Investigator, Professor at Drexel University 
Philadelphia, Pennsylvania  
 
Kerry Sautner, Co-Investigator, Doctoral Candidate, Drexel University  
Philadelphia, Pennsylvania 
 
3. Who is taking part in the study? 
Philadelphia police recruits who have recently attended the Policing in a More Perfect 
Union training program at the National Constitution Center.  
 
4. What you should know about the research study? 
• Someone will explain this research study with you prior to beginning the 
interview or focus group. 
• It is your choice to participate in the study. 
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• If you decide you no longer want to be a part of the study you can end it at any 
time. 
• Participating or not within the study will not be harmful or beneficial to you. 
• Feel free to ask any questions you like at any time and to adjust any statements 
you have made for better clarity to the research. 
5. Who can you talk to about the research study? 
At any time if you have any questions, concerns, comments or complaints about the study 
or feel the study may hurt you in any way please contact a member of the research team: 
Kerry Sautner at ks73@dexel.edu or 215.806.2978 or Dr. W. Edward Bureau, who is 
supervising the study at 610-368-0583 or at web28@drexel.edu. 
This research has been reviewed and approved by an Institutional Review Board (IRB). 
An IRB reviews research studies so that steps are taken to protect the rights and welfare 
of human subjects taking par in the research. You may also talk to IRB at Drexel by 
calling 215.255.7857 or email at HRPP@drexel.edu for any of the following: 
• Your questions, concerns, or complaints are not being answered by the research 
team. 
• You cannot reach the research team. 
• You want to talk to someone other than the team. 
• You have questions about your rights as a research subject. 
• You want to get more information about or provide input to this research. 
6. Why is the research being done? 
This study explores the narrative of new Philadelphia Police recruits’ experiences within 
a training program that uses storytelling techniques to have a positive influence on their 
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knowledge and assumptions about social justice and fairness. Fundamentally for 
education, there is a need to determine if the technique of storytelling that the NCC uses 
to teach conflicts and resolutions within American history are having a positive influence 
on police recruits. The study will inform the practice of teaching within the museum, and 
it will also inform the practice of storytelling as an effective teaching method for adult 
learners. 
 
7. Who else is being studied and how long will it take? 
This study will conduct six one-on-one interviews and 3 focus groups with 3 participants 
in each focus group. All participants will be Philadelphia Police Department recruits who 
have attended the Policing in a More Perfect Union training program at the National 
Constitution Center. Each interview will last 30-60 minutes and focus groups can last 60-
75 minutes. Interviews and focus groups are scheduled for January through March 2017. 
The analysis of the data and final report will be presented as a portion of a Doctoral 
Dissertation that will be completed by July 2017.  
 
8. What happens if I am chosen for the study and say yes? 
Thank you for joining the study. You will receive an email describing the interview or 
focus group information, a proposed date and time for the interview/focus group, and you 
will also receive a consent form.  
Prior to the start of the interview, Kerry Sautner, Doctoral Candidate at Drexel University 
School of Education will review the consent form with you and gain your verbal consent 
to participate in the process.  
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All of the interaction will be with Kerry Sautner, Doctoral Candidate at Drexel University 
School of Education. 
Interviews and focus groups will be conducted during the January to March 2017 
timeframe. We expect you to participate in only one interview or one focus group. 
However as data is being analyzed in March to April 2017 follow-up calls may be 
conducted in clarity is needed in the conversation.  
Observation notes and audio recordings will be taken during all interviews and focus 
group discussions.  
 
9. What are my responsibilities if I take part in the study? 
If you decided to take part in the study you will be asked to answer the researchers 
questions to the best of your ability, with honesty and transparency. We ask you to share 
any insights you have about your experience to help build our understanding.  
 
10. What happens if I do not want to be in this study? 
You can stop at any time and it will not be held against you.  
 
11. Are there repercussions for being in this study? 
There is no inherent risk to participation in this study including physical, psychological, 
privacy, legal, social, or economic risk to the participants. There is not cost to you for 
participating in the study. There are no benefits to you for taking part in the study 
however, you may help others in the future from the knowledge gained within this study.  
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12. What will happen to my information that the study collects? 
The findings have the potential to be extremely beneficial for understanding the 
effectiveness of museum storytelling on adult learners and due to this particular audience 
the effectiveness of training by non-police department trainers. The research will be able 
to inform the Philadelphia training program as well as police training programs national 
wide. Therefore strict confidentiality of research will be maintained at all times and 
storage and transcripts will be maintained in a secure and physical location. All computer 
data and reporting will be stored on a researcher only password protected computer with 
back-up on an external hard drive that will also be kept in secured and locked location 
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Appendix F: Participant’s Agreement 
 
I am aware that my participation in this interview/focus group is voluntary. If, for any 
reason, at any time, I wish to stop the session, I may do so without having to give an 
explanation. I understand the intent and purpose of this research. 
 
I am aware the data will be used for a research study that Kerry Sautner, Doctoral 
Candidate at Drexel University School of Education is conducting on the influence that 
storytelling techniques that are used for police recruits has on learning. I have the right to 
review, comment on, and/or withdraw information prior to the submission dissertation. 
The data gathered in this study is confidential and anonymous with respect to my 
personal identity unless I specify/indicate otherwise.   
 
____I grant permission for the use of this information for academic learning purposes. 
I grant permission to use one of the following: 
____ My first name only 
____ My full name 
____ Just a pseudonym 
 
I will be given a copy of the: 
___ Paper, ____ audiotape, ____ videotape, ____ transcribed interview,  
___ photograph(s) 
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Additional conditions for my participation in this research are noted here: 
§ The information used from this interview will help inform the research but will also 
help inform the training program.  
§ This researched will not be published. 
I have read the above form, and, with the understanding that I can withdraw at any time, 
and for whatever reason, I consent to participate. 
 
_____________________ ___________________ 
Participant’s signature Date 
 
_____________________ ___________________ 
Interviewer’s signature Date 
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Appendix G: Field Notes 
 
Interview/Focus Group 
Identifier 
Page _____ 
Date _____ 
Descriptive Notes Reflective Notes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
